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INTRODUCTION . ., 

• . ■ 

The first section of this final report includes a dis- 
cussion of child care issues and^backgrodnd which resulted 
in the development of this project. The grantee iS' also 
described in this section. In Section II, an overview 9f 
the pr,ogT*m and its objectives, and a Summary of the recom'- ♦ 
menda1:ions are i^ncXuded. The third section includes a de- ' 
tailed 'description of the program elements aVid the formative 
evaluation process and results. The description' and analysis 
of applicants and the .trainees who completed the- program will 
be fdund in Section IV. In Section V, are found the data ' " 

V ^ 

resulting from the pre- and postytests in which levels of 
knowledge and attitudes were measured. The results of 'the 
Exit Interview and Followup Survey are also inducted in this 
section. Th.is is followed by a short concluding section. 
■fti*|||pinetruments used and the data in tabular form w^ill be 
found in the Appendix. ^ . . 



Section *I 

r . ' CHILD , CARE BACKGROUND AND ISSUES ^ 
« •■■ ' . ' ".. . 

Child Care Np^s " \y 

Improved a^nd expanded infant and toddler care services 
are acutely needed in all ' parts- of the United States to ' 
enable womeri to pursue their educational, goals and career 
development. The percentage of mothers who are in the work 
force has doubled in tfie la^t 25 years. According to the 
Women ''s Bureau (1977), one out of every two mothers is em- 
ployed. Recent statistics indicate that one family in seven 
is a single parent family h^ded by a woman. "The percent- 



age of mothers of. children under six in the labor force hit 

2 

an all-time high — 42%!" F4.fty-six percent of the mothers 

of young children in one parent families are in the work force; 

and 33 'percent of these have (Children under three years' of , 

3 ' • ' ' 

age. There simply does^ not exist ^nationwide adequate capa- 

. * #■ ■ 

city to properly handle this number of chi^dten in need of 

child care. 

., ^ . ■ ' ' • 1^ ' • 

Most of the literature emphasizes the needs of the work- 



•^"Child Care in the 80 's' — Trends, in Consumer Demand." 
Child Care Information Exchaage , June, ,1979, pp. 7-8. ^ ^ 

2 • *• . < 

'Hymes, James L., Jr. Early Childhood Education The 

Year in Review A Look at 1978 . Carmel, CA: ilacienda Press,' 

1979, p. 8. ■ 

rib.id. Early Childhood Education The Year rj\ Review 
A Look at 1977 "^ Carmel, GA;. Hacienda Press, 197B, p. 5. 

■ / ■ . ■ 



■ * ,1 ♦ 

a,ng woman, but w6men pursuing seconcJary and higher education 

goals share the same qhild c^re needs- f 

■ „ / ■ ■ 

"The teenage/ mother's greatest need is for infant, 
care., since, if ^he jnust wait until her baby is three — 
or even tvo--to place the child, the likelihood of com- 
pleting her own interrupted education becomes :remote. .. 
Yet eight in ten day care centers refuse to care for 
children under two. Most adolescent. mothers cannot 
complete their educations br get jobs without access 
to- day care for their babies. Subsidized 'day care 
services* are needed for at least seven million children 
under six, but Inhere are facilities for only four mil- 
lion children of all ages. Only about three-quarters 
of a million children of all ages are being cared for 
in licensed or approved facil;Lties th^t meet minimum 
standards of acceptability."^ • 



The most serious need is for child -care for 'infants and 
toddlers, that is, children from birth to two years of age. 
Most child care ^centers are not licensed td ^are^ for children 
under two years of age. If they do take, infants and toddlers^ 
the cost for quality care is often -prohibitive. Vurtjjer, few 
campus child -care center;s will care fa>r children under two 
years of age. 



The Role of Family, Day Care ^ ' 

Family Day Care has become increasingly recognized as a' 
quality child, care alternative. Family Day , Care Providers 
are persons who become licensed (in most states) to care for 
children in . their own< homes. This form of care can be pon- 
veniently located in a neighborhood setting cldsely>.approxi- 

o ■ ' ' 



^ Eleven Mlllioh Teenagers , Research and Development 
Division, Planned Parenthobd Federation .of America, 1976. p. .41 

^Also called Family Child Care or Home Day Care. \ 



mating the child's own home.. It can be 'an optimum learning 
environment for the infant and toddler.. For this reason, the 
Infant Family Day Care Training Project was developed. " 

Description of the Grantee 

» 

Los Angeles Mission College - (iAMC ) is one of nine pub- 
lie community .colleges in the Los Angeles- Community College 
District. Commencing operations in 197 5, it currently en- 
rolls 3,000 students in a variety of academic and occupational 
programs, and ser.ves severail hundred additional persons through 
its Community Services program. The College .is located in 
the city of San Fernando, in the. northeast section of the 
San Fernando Valley (Appendix A) . It serv.es the northern 
part of this Valley, an area wbthin which 500 ,000' citizens 
reside (Appendix B) . The scho'l's student body is reflec- 
tive of' the area it serves: about 35 percent are from 
Chicano/His'panic backgrounds and iO percent are black, while 
the remainder is a cosmopoli,tan mixture (Ap.pendix C) . Approxi- 
mately 60 percent of LAMC students are women, and, consistent 
with the national trend toward older students in the community 
colleges, the average age of its students is currently about-- 
32 years. - ^ 

The area immediat;ely surrounding the Collage is charac- 
terx.ed by a high une.ploV.ent rate,, low ^lo.e, and a high 
proportion of ethnic 'minority and ^non-English speaking and 
limited English speaking residents. Other communities served 
by the College are more typical middle income Anglo popula--' 
tions, * ♦ , , 



Many motljers with young' children have indicated an • ' • ' 
interest in enrolling in the College* A 1976 survey'of a . . 
•Small sample of 'Los Angeles Missiop College students identi- ' 
fifed 41 female students indicating a need .for" infant child ^ 
car? services. Thes6 potential students are' referored tQ ^Sjt^ 
Family Day Care Homes;_in the area, '"yowever, since there^ are 
only approximately " 38 licensed Family Day Care "Homes , -with ' •. 

a capac4.ty of 76 infants, -mos^ of them could n'^t find cMre' 
fot their infants and toddlers*. Thus, there, was a n^edftc 
(develop the Infant Family Day .C^^s^ Training ^Proj-ect . "fe^ 




i 



I 



» i 
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Section 11 " 

OVERVIEW, OBJECTIVES, AND RECOMMENDATIONS 
FOR PROJECT REPLICATION 



overview 



The following is a« overview oi the structure of the 

Infant Family Day Car^ Training Project, Each topic will be 

P 

dealt with in greater • depth in later sections of . this -^repor t ♦ 

The project provides a model for. the training of Family 

Day ' Care Providers wnu-will care for i^^ants and toddlers. 

■ ^ • . ■ ■ \ 

These are vper sons . whc become licens^^d ' t;o care . far children 

in their own homes. A. comprehensive manual w^s developed as' 
a resul^t of this project. The training package consists'of 
a Program Manual and 'a pa^cket of Discussion and Workshop 
Sheets. These will become available at cost through Educa- 
tion peve<.lopment Center (EDC) in Newton-, Massachusetts. 

This program was developed'' through a community college 
in a suburban area. The communities focused uport include 
both low' income and a high '^proportion of ^ethnic minorities 
as wlell as a substantial middle income Anglo population. The 
program could be replicated at Iqw coat by community colleges,* 
public 'oi-'^ adult education programs, private child care agep-/ 
cies, women's cent^^^s. Family Day Care Associations, or others 

The -nine-week training motJel was- repeated three times 
during the 1978-79. school' year. Each' session was to serve 



fifteen trai-nees. An instructor wib« hired to conduct tMfee 
hours of classroom ,wor^k per w^ek* In '^ddition, each trainee 
-"Served as^an intern for three hours , per week, ^for eight of 
the nine instructional weeks ^ 'in a licensed Family Day Ca're 
Home. A consultant was hired to supervise the internship. 

V 

This person spent three hours with each trainee at the intern 
j^hip site and in vconfer'ence time. Thus each trainee received 
. 27 hours of classroom work and 24 hours of intern experience 
fo^ a total of 51 hours of training • 

^ . \^ . r . ' 

To ensure tb^ successful recruitment of trainees from 
the full range of ethnic, cultural, and socipeconomic groups 
which exist in the service ajrea of the College,, the project 
provided each trainee with a stipend of $3.25 per classroom 
and internship hour. ^- ' 

, ^Although men were permitted. to participate in the pro- 
gram, the trainees successfully recruited were all female. 
Fifteen women from varied ethnic backgrounds, socioeconomic 
levels, educational levels, ages, and amounts of experience 
with children completed the program. ' 

objectives " ' . 

The objectives of the project are twofold. The first 
' are broad Program Ob jectives . These summarize the obligation 
of the project to the qrant inq aqency • The secfond group are 
Objectives for the Trainees* These IncludG what the project 



1$ 



staff hope^l the trainees would be capable of doing by 

the. end fef the training session^. 

( 

Program Objectives 

• • ■ * * ♦ 

The objectives were: 

!• To develop a model program for training adults to # 

V 

provide high quality care for infants and toddlers 
m^their homes. The- proposed model should be easily 
replicable by community colleges, adulli education 
programs W9men ' s -centers , public or pri\{ate child 
care agencies, social service agencies, family day 
care associations, or others.* Implementing the 
model should increaCe the accessibility of educa- 
tional and employment oppprtunities for women. 

II, To produce a comprehensive manual describing the 

training project and providing curriculum materials. 

• . ■. ■ ' : 

^ Objectives for the Trainee s .^^ - * 

At the' end of this- program tne train'ees will be able to: 

1. Understand what is involved in Family Day Care. . 

2. ^ Develop a positive self-image related to the irapor- 

tance o,f the role of a Family Day Care Provid'er. 
"3. understand the importance of communicatio|i' with the 
parents of the* children in titjeir care. 
4. Understand the developmental needs and characteris- 
tics of infants and toddlers. 



5. Understand how infants and toddlers \learn through 

play "and exploration^ ' ^ ' 

6* » Plan and serve nutritious snacks and meals 

1. Set up health and safety procedures in the home, 

8* Cteate a comfortable and stimulating environment ^n. 

the home . * ' ; ' " • . * ' 

9. Set up a simple record keeping system and use it for 

tax reporting purposes, . 

« 

10. Understand j/he licensing procedure and begin the ' ' 
application process • ^ , . 

11. Make appropriate learning materials from commonly 
available items, • * . 

12. Understand that infant environments should be gen- 

. ' erated from home experiences rather than from a pre- 

" school model ... , ' 

f 

» 

Recommendations • • * ' ' * ^ 

* ^ ^ ' ^ . ' ^ ' V * 

* • Although these reco/mnend'ations are also included in the 

\^ body of Section III, they have been provided here for addi- 
tional clarity for the .reader 

1* Thfe length of the program should be at leatft ten 

• ^ /I 

* * * 

' Weeks • ' . . * ^ ^ 

• • *. ■ ^ 

2. Three hours per week should be spent in class, and 
an, additional three hours^ at the internship site. 

3* A discussion-workshop format s}>6uld be us6d* 
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Beginning the secfonci week o'- the pcogram, six weeks ^ 
of interning should be st^u in one home. -This 
should ije ffollowed bv a visit to an infant center. 
The final two weeks should be spent visiting twc5 

4 

different homes. 

The ]ob of Pro]ect Director should .not be added to 
a regular full-time beacbing assignment. Released 
/time should be available. ... ' 

The instructor of the class, should be a current or 

f 

fqriper Family Day Care Prov:ider; or a. Provider should 
be a co-teacher; and/or the instructor should visit 
family day care homes and become knowledgeable about 
this mode of child care. 

The internship supervisor nee-ds to be skillful, in 
•human relationships have a broad bacT<ground in 
child growth and development, and have knov#^ledge 
al^outi and a familiarity with family day care. 
The job description and /salary of one person in the' 
program should 'include responsibidity for recruit- 
ment* Personal contact to.dstablTsh rapport^is 



i 



to .establish rapport;^! 
essential to, the" process • of recruitment. 
An advisory committee should be included in the pro- 

V 

gram. . 
Ideally, the number of applicants should exceed the 
numb.ei- of traineeship spaces available. It is thin 
feasible to screen out candidates who are less likely 
to complete the program. 



The telephone- number given in publicity should be 

one where someone is dlways available to take mes-,- 

sages, f \ : - . 

Callback should' Se used as an initial screening 

o ■ ■■ . 

interview. ' 

When the application is returned, x an appointment 
should be made for the applicant to come in and fill" 
out various forms and take the pr'fe-test.., 
Child care should. be provided for th^ children of - 
trainees durinu the class sessions. It is best 
provided at the classroom site by sorheone who |is 
specifically hired for that purpose. ' 
Diyring internship the trainees should make th^ir own 
child care arrangemerT(ts . " • ' ,^ 

A stipend of $2 5 per student should be paid to the 
Family Day Care- Provider whose home, is used for the 
onsite experience, since these persCnys^ function as 
consultants and resource' per sonfe . ^ 

l^ach home should be visited by t'he internship ' super- 
visor'before it- is accepted as a part .oi the program. 
The Family pay Care Provider should be given a copy ' 
o.-^ the Discussioih and Workshop Sheets in order to 
max,imize continuity between^clas5 and ho/ne. / 
THe Family Day Care ^Provider performs, an evaluation V 
of the traijnee. %t 

/ 

The role of the internship supervisor needs to be 
suppo5rtive rather than evaluative. 



Certificates 'Of completion are an important part of 
the program and should be issued to all traine^js 



complipting the program. 
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Section III 

DESCRIPTION ANb FORMATIVE EVALUATION ) 
PROGRAJ^ ELEMENTS 



. This sectioQ includes a detaij.ed description of the 
program elements of the - Infant Family Day Care Training Proj- 
ect. ^ It describes the forfnative evaluation by the staff, 
the Advisory Committee, and the traine^es. "In addition, 
recommendations that resulted from this evaluation are in- 
eluded within this section'. The recommendations are also, 
listed' sbparately in Section II. . • ♦ 

Advisory Cpmityittee / [ . . 

As soon as funds -became available, the Pro jjectj Director 
established the Advisory Comfnittee to assist in the develop- 
ment of the projecf. This Committee x:onsisted of members of 
the community" representing various ethnic and cultuf^ap. ^groups 
wfthin the "College ' s service area. rt included Family Day. . 
Care Providers, infant and toddler spe^cialists; . social worker 
who licenses Family Day Car^ Homes, a pediatrician, the 
directors of the campus (Shild care center, and a Jlocal. infant .' 
centefr, a reptesentative pf the local resource and referral 
agency, and collefe child c|evelopmei;it faculty (Appendix D) . 

This Advisory Commit^^e " had a threefold purpose: 

1. To preview and make suggestions regarding program 

t ■ • ^ f 
pr.ocess and ooDiteait.' 



2. To assist in evaluation proc^ciures. ' ■ 
3'. To help recruit trainees andi identify licensed homes 
for internshif) sites. * 

It was a working,, supporting, pcjjlicy making group. Its 
membijrs were, actively involved in aljl phases of the program. 
They met ten times from i^agust 1, 19jl8 to July 6, 1'97"9. They 
were an invaluable asset to the Project. Such- a committee 

f 

would sdrve to streogthen any program,' It Is strongly recfom- 
mended that ^an advisory coimnittee * b(B included in replicating 
this model'. ^ ^ 



Staff 



Project Director " " ^ 

i ' ft ■ 

The project director is an A^sociat^ Professor of Child 

^ • ■ ' ,,«*«»-■' 

DevelopnQent the sponsoring institution, Los Angeles 'Mission 

( •> i ' ■ 

College. She was able to (^aw Vpon her extensive background 
'.and experience in" the child cate^ fieid' to conc^tualize and 
co9rdinate this project. She is the foi^mex chairperson of ' 

,the San .5'ernando Valley Child Care Consortium,, currently 

. • • . ■ ^ ♦ ~ ■ . •.. ' 

serves on^the Mayor ' s .Child Care Committee for the City of 

It ' <} ' 



Los Angeles, and former meftiB^ of . the state commission to 
develop a State Plan for Child ]Care and Development Services 
'for the State of California. She sees cbilS care issues ^s 
an importfcant aspeW-^ 'women's* educational equity<l 



The director consultfed extensive'ly with the curriculum 
writer prior to'' and during the preparation of the materials 
for the manual. She had almost weekly contact with the class- 
room instructor and the internship supervisor by telephone 
and in person. Since all of the staff attended the monthly 
advisory committee meetings^ these meetings doubled as staff 

meeting times. ^ 
I « 

It is recommended that funding for this project be suf- 
ficipntly adequate that released time becomes av^ailable to 
the project directoi;. Directing ^ the project should not be 
added to a* full teaching Ipad. ' , 

• ■ .- ^ 

• Curriculum Writer »' 



The curriculum writer was able to draw upon h$r- back-* 



ground in child development , her experience as an ins.tr^actor 
in fkmily day' care management and parent education classes, as 
^ licei^pdd Fa^mily Day Care Provider, and a former di]?ector of 
^a child care information service. Her manual of Discussion 
and Workshop ^heets is a unique contribution to the field of 
I child c^/e.^tt will be available separately as a product^ 



of this Proje^iLt through Education Development Center {EDO ♦ 
The curricul,um writer was assisted In her effort by, the 
project direjGtor, the instructor, ^nd the advisory Gommittee, 



who reviewed 
The final co 



and edited as. the materials were presented.* 
hceptualization of the format and illustrations 
was a coljjlaborative effort of the curriculum writer 



•• . 'J 

and the project director. The material was submitted fo-r 

. * .. ■ ' " 

editorial review by- a member of the college staff. If time 

allbws, it.wi^ also be reviewed by some members of the ad- 

visbry conynibtee and an outside child development expert. 

***** » 

Unfortunately ",the amount of tin\e allocated for curricu- 
.lum writing in the original budget was very unrealistic. 
Because fewer trainees w^re recruited than originally budgeted 

' * ■ . * 

foi^, a transfer, of funds finally enabled t.he curriculum 
writer to be fully compensated for her efforts.-- 



The Instructor 



The instructor of the class was a licensed Family Day 
Care Provider who. had -taught the class, Family Day Care Man- 
agement, offered through the Community Services division of' 
Los Angeles Million College. She is also the President of 
the California Federation of Family Day Care Associations. 
The expertise of .two infant care specialists, a pediatrician, 

and a college professor Were drawn upon to augment the class- 

^ i 

room presentations. The salary for this instructor was jori- 

ginally to be provided by the College thi;ough its Community 
Services budget. Because Proposition 13 cutbacks made this 
.impossible, the salary for three hours per week was paid 
through the WEEAP grant. 

It is recommended that the instructor of the \lass be 
a current or 'former Family Day Care provider. If this is 
not possil7le,^1^'n a Provi*der should be used as a co-teacher 



•or as a resource person. Specialists in^ various fields in-j 
eluding infant and toddler d^elopment may be tised as resource 
persons* The instructor should visit a number o& different 
'Family Day CcMre Homes and* talk with providers in- order to 
become more kAowledgable 'about' this mode of child dare. ■ 
Many persons in the '"field are familiar only with cen>ter based 
care and do not understand the valua of quality home care, 
particularly for children under twojyears of age. 

The Internship ^or Field Work Supervisor ^ 

The Internship/Supervi.sor had worked' as a psychological, 
consultant -with Family Day Care Providers, He^dStart^^ancJ^ 
school for children with learning disorders. She has an 
understanding of and appreciation for family day care in ^ ► 
addition tp her skills as an early childhood ' specialist . ' 

9! In this model the instructor and the supervisor were 
two different persons. It would be possible to have 'one. 
pei;Son perform both funqtions. * An advantage of using two 
different people is ^the gaining of different points of view 1 

J' 

V 

and-t approaches, while using one person might assure continu- ' 

ity between^-the home and the classroom experience. Whether 

> ■■ 

a single person or- two is used, it is important that this 
person be ajcillful in human relationships. A background in 
counseling is helpful. A broad background in child growth 
and devel-opment is necessary, as in knowledge aboufe knd a 
familiarity, with family day care. The supervisor perfbrmp as 



liaison among thp trainee, the provider, and the instructor • 
This person -must be in a supportive role, not an evaluative 
one. In the first pilot session/ the supervisor performed 
the mid-point evaluation in the home. . Jn Sessions II and III 
the Family Day Care Provider performed thfe , evaluations . This 
information was then used by the superviscji: to help her re- 
bate to the needs of the trainees. The resultant rapport and 
level of trust In Sessions II and III was enhanced. 

The salary for the internship supervisor^ was figured on 
the b^is of three hours per ^trainee per session. A figxire 
of six hours, per ^trainee is a more realistic figure becjsiuse 
this person does the screening for the internship sites, 
arranges ^^j9f**$chedules for participation at the site, ob- 
serves* the. trainee at the 'home. And conducts two conferences 
with each trainfee. . - ' 

♦ * ■ k 

\ ... « 

Recruitment 



Fifteen trainee^ per session were to be rfecruited so 
that by the close of the project 4-5 persons would have been 
trained^ to provide family day care for infants. They would 

receive assistance in the process of obtaining their . license, 

. - V- . ■ • ■ ■ ■ , 

would be awarded a Certificate of Completion from the col- 

• • "'^ . - ' 

legfe, and receive referrals for infant care from the college 

upon receipt of their license. Although a stipend of- $3.25 

per hour was g^ovideti trainees for both the class and intern 

hoursi it was difficult bb recruit 15 traineei^ p^r session. 



In fact, a total of only 15 trainees completed thp .program! 
(See Section IV for detailed information on traineeaH The 
advilBory comnvittee raised the question of whether a- stipend 
was a he-lp or" a hindrance . 

~v . f 

An extensive publicity campj^ign was ^p^ducted. Flyers 
-(See Appendix E) were sent to lopal schools to be included 
in their PTA bulletins,, to churches, social agencies, licens- 
ing orientation meetings, libraries, hospital pediatrics and 
obstetrics departments, mental health clinics, cpinmunity ac- 
tion agencies, HeadStart and other child care organizations, 

V. • , 

the state employment department, infant/toddler teaqhers, and 

parent education groups. Some folloWlip telephone calls were 
made. News releases were submitted to local newspapers. An 
advertisement was placed 'in the "Help Wanted — Teacher" column 
of a local newspaper. Despite, the utilization of these ap- 
proaches to recruitment the number of trainees recruited was 
disappointingly lov». More tim^ for personal followup with 
the groups listed above and potential trainees might hav^e 
enhanced recruitment efforts 

In late February the advisory committee decided that a 
recifuitfer should , be hired with money .that was left in the con- 
sultant section of the budget. Someone was needed who could 

establish rapport with the people in the corjmunity, and who 

■ V - 

also had sophisticated organizational abilities. No one was 
found until it was depided to expand the project into an ad- 
jacent geographic area which also served a'"^mmunit:/i^^ollegG. 



A recruiter Was ' then found* whof worked for two weeks before the 
start of Session III. She went to all of the Parent Education 
classes in that 'area and was .able 'to recruit two Students. . 
She did not accept any pay for her work, 

m 

In replicating .the project; it is recommended^ that the 
job description and salary of one person. in the program include 
th6 responsibi^lity for r.ecxuitment . That person must, have 
adequate time to do the,, followup necessary for effective re- ^ 
cruitinent of trainees. This becomes particularly important 

in low'-inc.ome minority areas,, where contac^t to establish per- ' 

• ■ * 

sonal rapport is necessary. 



J 



Reports from multi-year funded pro jects iiidicate that 
the first year ^is always the most difficult. Oace the pro- 
gram becomes known, and credibility , is established much of 
the'' recruitment, is accomplishefi by word-of-mouth . * 



Retention 

Those considering undertaking a program of this type 
should be aware of the problems involved in ensuring that 
trainees successfully complete the course. In low income 
areas, economic pressures on trainees can adversely affect 
the program. Some potential trainees were unable to start or 
dropped out of' the. program because they -needed to find full- 
time employment ♦ Otik^ers completed the progra^^ but accepted 
jobs 9uch as teacher's aide, clerk> or. cafeteria worker, 
which pffered a better salary thaff Famil:^Day Care, ^pme 



♦ 
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droppfed out because the landlprd of their rented home refused 
to sign an application for licensing. Others had husbands 
who refused to be fingerprinted (a required- part Of the l;icens' 
ing, process ix\^ some states) and thus were, unable to 'complete * 
the licensing process. . Another trainee could not afford to 
put up the fencing around her swimming pool* which was re-r 
quired by the licensing agency. These are not insurmountable 
barriers^ but they are .realistic problems which may impede a 
program. ^ . 

V 

If the number of applicants had exceeded the number of 
spa<5es available, perhaps it would « have been possible to • 
screen out those who seeiped less likely to, complete the pro- 

gram. This would have raised the program's rate of retention. 

♦ 

Intake Telephone Interview an^ Followup 

* * t >* 

The telephone*%iumber given in publicity for a training 

project should be one where someone is always availalbl'e to ' 

take messages. This workeii well in the college setting. Call 

baVHs became an initial screening interview. The Projfect 

Director madjj^ all of the callbacks. Once a simple explana- 

tion*of^ what is involved An Family Day Care and the program 

was made clear, the Director asked questions of the potential 

trainee which related to the criteria for licensing (e.g., 

number and ages 6£ chifdren already in the home, other sources 

T 

of income, ' avaiiability of a fenced yard,, aind the like.) •» 
These will vary according tp local licensing regulations. 
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If the potential recruit was still interested in becoming a . 
^trainee and lived in a home which seemetJ to meet licensing 
'criteria, an application form (Appendix I) was sent to the 
applicant. It is recommended that a Family Day Care Fact 
Sheet (App^endix J) also be sent to the applicant. The above 
procedure worked satisfactorily. It could be done by some 
other person if there is no Projeot Director. 

We would regommend some additional procpdures as a re- 
sult of our experience. Wh.en the application is returned an 
appointmisnt should be set up for the appJL leant to »come in 
and fil^Jput.the consent form (Appendix K) . This form indi- 
cat6s "guest" status in the, internship home for insurance 
purposes. The applicant should also take the pre-tests ^ 

(Appendixes L-and M) , fill out a card detailing the hours and 
I 

days available for internship, and. indicate whether child care 
will be needed for the applicant's own children. This was 
all accomplished on the flrst>day of class during the project, 
which instructor and trainees found confusing. This addi- 
tional interview step should greatly facilitate^ the process. 

The Classroom Site 

^ 4 

The Cbllege provided the classroom and an additional 
room for child f^are at* no* cost. •It was conveniervtly located 
at an outreach location, which was a local church. No other 
College classes were using the location at the time of tl^e 
.project sessions. 
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Child Care " » . - ' 

^ Child care is arii important part of this type ^'training 
l^rogi&mf sipce most potential trainees are women with young 
children of their own who want to earn extra income while 
Staying at home wit hft them. Family Day Care prpvidels'an oppor- 
tunity for them to do this. Provision must be made for the ' 
chiljJren of trainees during the training sessions. 

The. pilot sessions took place in the morning with child |s 
care provided by a Family Day Care Provider who lived near 
the classroom site. She started out using the room at the- 
classroom site, but later moved the children to her home. 
There were some problems involved in this "kind of an arrange- 
^ent. It IS recommended that child car.e be proyidecK at the 
classroom site by someone who is specifically hired for that 

purpose. The; cost of child care was covered by the trainees. 

* • ■ . 

Trainees had to make their own ^arrangements for child 
care during the three hours each week, they were at the in- 
ternship site. Since trainees' attention at that time must 
be focused on the children in ±he internship home, the pres- 

ence of the traijiee's children would be a distraction. 

« 

Credit Versus Non-Crgdit " / 

No college credit was given for the classes in th© model' 
program, 'in some situations. trainees may feel' threatened by 
the ideA of tests and grades wh^ich. are a part of a credit 
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class* Howeyef, som4 communities, offering the class for 



credit might 



be an added incentive to 'enr^ollment . This needs 



I 



to be a local community decision. 



A' 



The Trainirig Package (The Comprehensive Ti;aining Manual) 

• A 6urriculum writer was hired to develop the materials • 
for the trainee's manual. These were reviewed and revised 
by ""the staff and advisory committee, with input from^the 
trainees. The project director wrote the director's and/or 
instructor's part of the manual. The curriculum writer and 
class instructor reviewed these materials. A meptber of the 
College staff provided editorial assistance. The final ver^ 

r 

i • 

sion of these make up the comprehensive training manual whidh 
is the final product of the Infant Family Day Care Training 
Project. 



The training package contains a Program Manual and a 
packet of Discussion and Workshop Sheets . Both of 4:hese will 
be necessary to the instructor of the class, the interuphip 
supervisor, iand the Advisory Committee members. The Program ^ 
Manual contains the information needed to replicate tflis pro- 
gram. Only the Discussion and Workshop Sheets will be neces- 

if 

sary for. the trainees. 



The Program Manual and Discussion and Workshop Sheets will 
be available through EDC (Education Development Center) 
Newton, Mass . ' ^ 



erIc 
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The Discussion Sheets are intended to be used as a basis 
for class sessions. . They are not an exl\austive treatment of 
the subject matter, nor are ^^^^ ^ comprehensive "how to" 
book. Such books are mentioned in the bibliography and are 
recommended as,, additional resources. 

The Workshop Sheets 'contain directions for making play 
materials for infants and JjpddlerSr as well as the "uses" and 
"lessons" to be derived from them. 

■ . ' ir 

The Workshop Sheets were not available as handouts during 
the pilot sessions. The trainees felt that these would have 
been helpful. The workshop projects were found to hold a high 
degree of interest for the participants. Trainees commented 
that the. workshop part was the '•most fun." Puppet making was 
a favorite. It is important for the instructor; to make sam- 

4 

pies 6f all play materials .which wiLl be made by the " trainees ♦ 

■ ■ ' 4 > V ^ 

If additional money had been available, the DiscuSBi-cm 
and Vorkshop Sheets would have been translated into Spanimi* 



Class and Workshop Format 



The recommended length of the program is ten>weeM5. 
Pilot sessions were only nine weeks each, but it was ''felt by 
ttje staff, advisor^y committee and 1;rain^es that more time . 
would have been more beneficial* This can be adapted 
to the needs of the sponsoring institution or' agency ^ 
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Three^ hours peiBj^'week were spent in the clai 

-shop part of the program, | The basis of this prpje^'s approach 

was that persons who are uncc^^rtable in a formal classroom'' 

*' ■■• • •• 

•setting may function more effectively if occupied while they 

are engaged in discussion. Thife approach proved workable for 

all three sessions of the project. It. is recommended that. 

the first hour; or so of the class session be a presentation: 

■ I P 

filmstrip, resource person, or talk by th4 instructor, fol- ^' 
lowed by a hireak and then a workshop-dis6ussion sesjSion. The ' 'ilkA 

■ •■ 'mm 



materials being made can also relaTte to the day's topic. Tor ■$ 



example, making picture books wfiile discussing infant' Ian- 
guage development wpuld be appropriat.e 



■Ami 



The order of the class and workshop sessions was based ■ P--''i'Ml''S^'i 
on alternating 'comfortable and less comfortable topics. • Oncef'-/%T#;.'.' 

5 i ■ !ml'' 



group rapport is established, discussion of subjects such Vs 



It 



d^iscipline is more productive. The availability of resource:' -jf/'^ ' 



persons will also affect the order of the sessions. The 



• • ■ . < 

.classes can J»e preser^Jied in any order. The workshop projects ',/■// 



can also be used in any order, o?not used, at the di'scret'ion / 'i// / 
Of the in^ructor. Analysis of the pre- tests provid'ed a , ' 'Jf ' '•> 



basis for planning the sessions. This is a spiral curriculum; 
whei^e objectives are reinforced in several sessions. Qf • . ■! • V •/ ;'■ 



..I 
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ourse, this foriflit may vary with the teaching style an^ pe^f ^/ 1 '^T^ 
sonal preferencesl of the instructor. ?t must b-ery^orn^ in ■■'■ /./(;'' i. 
mind, however, thJat many^of the traihees in aucV a pro^rajy 
may not have beer( near a classropi^^^ many yfears, '-trY'f''. 
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Summary of Class and Workshop Sessions 

The following is a brief outline of the ten class and 
workshop sessions that have been recommended. Complete mater* 
ials for replicating the project will be, found in the Program 
Manual and DisqussiQR and Workshop Sheets ] 



Classes 

Wee^k I 
Week II 
Week III 
Week IV 
Week V 

Week VI 
Week'vil 

Week VlII 

Week I'x 
Week X 



Orientation '' - 

Licensing and Business Aspects 
Infant ^Developn\ent ^ 

Environments for Infants and Toddlers 

Language, Motivation, and Intellectual 
Development 

Health and Safety 

Feelings and Relationships: Separation 
Anxiety Parents , Children 

Feelings and Relationships: Discipline; 
Child Abuse 

Nutrition 

Presentation of Certificates 



A suggestion of an exti;;a session of Red Cross training 
on a Saturday was made by the advisory committee. 



;ERLC 



Workshops 

Week I Demonstrations What to do with boxes. 

Milk Carton Blocks 



Week II 
Week III 



Mobile; Hanging Crib Toy; Nesting Cans; 
Coffee Can Bank 



V 
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Workahop6 
Week IV 

We'ek V , 

Week VI . 
Week VII 



Musical Instruments;' Songs, Games and Finger- 
plays . ,^ 

Personalized Plastic Protected*'Books; Table- 
Top Easel; Beaij Bags ^ 

Stuffed Toys 



Pop-up Puppet; Basic Puppet; Stick :?uppet 
Week VIII Sand Toys; Play t)ough Recipes; Tire Swing' 

« 

Weefk IX Nutrition; Four Basic Fopd Groups; Hoods to 
Avoid 

, Week X Display of materials made in workshop Ses- 
sions. 

Comments About the Class? and Workshop Sessions ; 

"Good connection. . .havAig a Family- Day Care Provider 
do the clas^. " 

"Could use things from class in participation." ' 

■«4 

"I- thought it wpuld be arts and crafts, but dt means 
meeting more of their (the children's) needs." 



Audiovisual Materials and Resource Pamphlets 

The materials which were used successfully in the pilot 
sessions are to be found in the Program Manual. .Additional 
materials are in ^he Bibliography pf the same document. 

'A 

In the pilot program, films and filmsti^fps were provided 
through the audiovisual services of the College or borrowed 
from other institutions. Resource pamphlets used as texts , 



' Infant- Care . HEW Availab^ throurgh Supt. of Documents. Guy, 
May and Gilbert, Miriam. Care and Developme 



ilopment of Your Baby . 



36 



/ 



29 



B yrfnd (lisculBsion sheets were provided to trainees Ijhispugh grant 



funds. Other pamphlets and craft supplies may be provided 



by tfie sponsoring group, purchased" by the trainees, or donated. 

Internship in the Family Day Care Home . 
The Format 

' •• ■ ' . *" • ' ... ■ 

>, On-site experience in the Family Day Care* Home is a cri- . 

tical part of the training program. The format which follows 

was devised after much experimentation and evaluation by the 

staff, the advisory committee, and the trainees. 

Internship in. Family Day Care Home 



Week 


I 


-7 J 

Class only ^ 


Week 


II 


Home "A" : Get Acquainted Visit 


Week 


III 


Home "A": Use observation sheet (in 






Discussion an(i Workshop Sheets] 


We^k 


IV 


Home "A": Participation 


Week 


V 


Home "A": Participation « 






Evaluation by ^Family Day Care Provider 






Meet with Internship Supervisor 

f f 


Week 


VI 


Home "A": Participation 


Week 


VII 


Hom! "A" : Participation - Last Day 






Evaluation by Fjamily Day Care Provider 


Week 


VIII 


Visit infant Center 


Week 


IX 


jVisit Home "B" ' ^ • 


Week 


X 


Visit Home "C" 



Exit Interview with Internjship Supervi'sor 



ERIC 
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On^^ite training should begin the second weejc "of the 

* •. ' 

session, and six weeks should: be spent interning in one home. 

# 

One of the weeks should include the whole, day, if possible. 
If "this is not possible, then two, different days should in- 
elude arfival time and departure time. That. is, the day 
should begin when the first child ''arrives , and another day- 
should begin late in the afternoon so that the trai/iee is in 
the home when^' th^ last child is picked up. In this way, the\ 
trainee may get a reality orientation to the long day of the 
Family Day Care Provider. 

Following the six-week block in one home, one morning 
should then be , spent, in a visit to an infant center, A dis- 
cussion of what was observed should follow the vii;it. This 
provides a good basis for a discussion of center care and 
home care \^or infants and toddlers. The final two Wfeeks of 
internship should be spent visiting two different Family Day 

Care Homes • .\ . 

f , . \ ' 

The six-weeV block allows for continuity for observation 
beginning to participate, and fujjl participation at one home. 
Rapport and trust can\be established among the trainee,, the 
provider, and the children in that home. The infant center 
visit offers a basis for c^pai'ing home care and center care. 
The visits to the two differeKt homes offer the trainee more 
Ideas about how homes are set ujKfor child care and methods 
of caring for children in homes.' \ 



The Family Day Care Homes \ 

Licensed Family Day Care Providers were repruited to 
open their homes as sites for trainees. Announcemervts were • 
placed in the bulleti'i^ of t^e local Family Day Care Associa- 
tion. A staff member from the local Child Care Resource and 
Referral Center coordinated the recruitment. She 'is, sL for- 
mer Family Day Care ProvixJer and former president' of the local> 
association.' The licensing, worker on the Advisory Committed 
also provided her expertise. * 



Some difficulty was experienced in recruiting providers. 

' 4 

The Advisory Committee suggested that some compensation be 
offered as an added incentive since the providers functioned 
as consultants and resource persons. Therefore, the providers 
who were chosen wer« ^called consultahts and were paid a token 
stipend of twenty dollars per trainee under their supervision. 
It is recommended that this amount be increased to twenty-five 
dollars and' be included in the budget. 

Each potential site was called and visited and by the 
Internship S-upervisor. This step is ^Isential, since a license 
is not a guaraijtee of quality care. If participation in the • 
project was mutually acceptable, the prt>vider was given the 
necessary forms* to fill. out. ' ' ' 

The supervisor then worked out a schedule which was 

mutually satisfactory to the provider, the trainee^ and the 
•* * / , 

supervisor. This very difficult task was done after the first 



^•t;9ession d^i^g^ the pilot. It is recommended that thi§ be-. ^ 
Idoije before. the sessions start. Evaluation of the experience- 
'|;l|idicated that two traihees per^ provider is the reicommended "..^ 

'. ** . 

-fiiumber. This would mean disruption of the normal routine for 

/the children for, .only two days out of* five. The ideal would 
. 'be only one ^ramee per provider -if enough homes could be 



t 

secured . 



^ Insurance 

X 



One provider refused to participate because. her husband 
was afraid of a lawsuit in case of injury of a* trainee. As 
' a- result of thip, a release form (.see Appen<^x K) Was devel- 
oped- indicating that the trainee was a "guest" in the home 
.of the Provider and there-fore would be covered under a home- 
owner's liability policy. In some cases , the blanket insur- 
ance policy of the sponsoring agency or institution would 
cover the trainees. 

. Evaluation » v 

The Family Day Care Provider should be given a copy of 
the Discussion and Wprkshop Sheets so there is continuity 
between the class and the home. Any discrepancy between 
ac.tual home practice and^ "preferred practice" can become a 
subject for cjiscus&ion in the class and with the internship 
supervisor . 



It is, recommended that the Family Day Care Provider' 

evaluate 'the trainee using the Evaluation Form (Appendix N) . 

I 

In Session I of the pilot the Internship Supervisor used 
this form,' As a part of th,$ evaluation process it was 
decided t)y the staff and the Ajivisory Committee that the 
role of the Internship Supervisor needed to be suppbrtive 
rather than evaluative. Therefore, -in Ses^^^a 11 and III 
the i'ro vide r filled'^out the Evaluation Form. It is done at 
^ the midpoint at the end of TPke six weeks the intern spends 
in that home. The completed. forms are given to the supervisor 
when the trainee is observed (Week III or IV) . After the 
observatioji, the supervisor has an informal supportive discus- 
sion with the trainee using material from the observation and 
the Provider's evaluation. The form is again' completed by 
the Provider:, at' the end of the six weeks. This evaluation is <■ 
used to indicate arty changes in behavior. Some of the Pro- 
viders kept a log in which they recorded changes in the 
behavior of the interns. This was a s^M^taneous development. 

The last day of the -entire training session the super- ' 
visor conducts an exit intert)^iew with each trainee (Appendix 0) 

» Contfnents "About the Internship 
. "Very practical." 

» 

' . "I made a friend -I"d never had before." 



wm 



34 



. "The participation helpful to the learning in clasa." 
"Could use things from class in participation." 



Cerliificates 

Certificates of Completion (Appendix P)'were presented 
to the trainees «\t advisory committee meetiijigs after -Sessions 
I and II. ilembers of the Advisory -Committee and families of 
the trainees Were invited to attend and refreshments were 
served. This >/as a very special and important ^ime^^for the • 
trainees* At the end of the third session, the presentation 
was combined with a family picnic in the park. Trainees from 
previous sessions were also invited. o 

Certificates of Appreciation (Appendix Q) were presented 
to all tJie members of the advisory committee* ,It is recom- 
mended that the presentation o:^ certificates be included as 
a part of the final training session in order to assure the 
attendance, of aJjl participants. ' 

It is important., for thfe; trainees to understand that a 
certificate does not entitle them to a license. That function 
belong^ 'solely to the licensing agency. 

* ■ ■ ' 

■ A 

Cogt; Factors 

This was a- small one year grant of $15,000. The larg- . 
est portion of the grant wan designated for stipend^for the 
tfainees. Each trainee was paid $3.25 per hour for the three 
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in class plus -three hours of internship for'a total of six 
liours. However/ because the total number of trainees numbered 
15 rather than the 45 allowed' fo>\in^ the original budget, 
there \^as money left over in this part of the budget: This 
was a fortunate circumstance, because this money was needed 
to pay for the manuscript writing -fend revision ^ illustration , 
layout; preparation and production pf the two products, the 
Program Manual .and the Discussion and Workshop Sheets and the 
final report. Trainee stipends probably would not b>5 a part 
of any replication program, - > 

Expenses also Included the salaried of the instructor for 
three hours per week and the internship supervisor for three 

I 

hours per trainee. Since the total time necessary for' the In- 
ternship Supervisor was close to six hours per student, she 
was paid the total budgeted amount for 45 students. The 
recommendation is to budget six hours per student which, would 
include time for evaluating the Family Day Care . Home , observ- 
ing and conferring with the trainee and the Family Dijy Care 
Provider and conducting the Exit Interview* 

The curriculupi writer received compensation for fifty 
hours •during the pilot training sessions and the Project 
Director for 100 hours (July 1, 1978-June 30, 1979^). The 
curriculum writer, illustrator, typist, etc, would not be a 
cost factor in replicalting the pro-ject. Released time with 
compensation for the director would be a aost factor In 
replication, • ' ' 
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The consultants who aerved as resource persons for the 
Classes^ donated their services* » o ^ I 



Trainee materials, such as pamphlets and graft supplies 
were provided with grant money or donated. 

The College provided i^i-kind gontributionis of a class- 
room/ aud5?Rvisual, J, bookkeeping, telephone and duplicating 
services. The typist for the final products and the final*" 
report were also provided by the Collegje, except for some 
overtime work which came out of the grant. Since the direc- 
tor was' an instructor at the College, she used her office as 

i " 
the office for the project. 

1. 

The trainees who had children paid for the cost of child 
care during the class sessions. Refreshments at the class 
sessions were donated by th^e instructor. Refreshments at the 

1 

advisory committee meeting^ were provided by the Director and 
Other members of the committee • * ^ 

With the largest cost factors, stipends and producing a 
final product eliminated, the^projegt should be replicable at 
low cost. . . ^ ^ * 
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Section IV 

DESCRIPTION AlND ANALYSIS 'OF 
APPLICANTS AND TRAINEES 



A total of 78 women were screened through the initial 
telephone intake interview (TaiDle 1 Appendix R) . Of these 
23 completed the application process. A total of 15 womeo 
completed the threij training sessions. ■ 

Recruitments 

4 

It is important to note the referral ^sources utilized 
for recruitment of the successful trainees , One third of the 
recruits came from the Family Day tare orientation meetings 
of " the Department of Public Social Services (DPSS) and from 
telephone calls to the Child Care Rescjiurce Center Requesting 
information about family day care. Significantly, this 
group already were knowledgable about family day care and 
were motivated to seek further information. Another* third 
were recruited via personal contacts by college students, an 
instructor of parent education-child observation (Classes (a 
highly motivated group), a clergyman, and a friend of an ap- 
plicant. The remainder became interested tl^rough flyers and 
newspaper articles. Thus, the recommendfition ig to hire a 

it* • 

* ■ 

recruiter who is able to make pei^'sonAl contacts. 

Appendixes S and T, and^Tabl^s ^ apd 3 show the recruit- 
ment referral profiles for' the successful trainees and for all 
of the initial telephone ir^take "^tervi Jws . 



Retention 

The ireasons that eight applicants failed to complete the 
training program are significant to note^. Three of them had^ 
to leave to take full time jobs because of financial necessity 
The landlord of their rented rhombs woujLd not sign the license 
application of two of the participants. One applicant had 
received her license and was already taking care of chi^ren. 
Another was having problems adjusting to her own first child 
and did not start the classes. Another had Already enrolled 
in a federally funded training program, resulting in a con- 
flict of schedules • Thus it can be seen that econ'omic factors 
among low-income popula^tions can neglfively affect the out;- 
cdtnes of a project. ^ ^ 

Demographic Characterist^ics (See Table 4 Appendix U) 

\ 

A majority of the trainees were between thirty and forty 
years of age (seven or 47 percet;^) . Three or 20 percent were 
between twenty and thirty, two each betv/een forty and fifty ^ 
or^ fifty to sixty, and one trainee was over sixty years of 
age* It is interesting to note that none of the women over 
forty has^received a license and only, oi^ is ready to apply 
(^see "Followup' ^urvey'^ Section ^V) • ' 

Ethnicity 

Ethnically the group was comprised of six (40 percent) 
Ilispanicg, eight (53 percent) Whites, and one Black trainee.. 
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The Hispanic enro-llitvent was .consistent with the gefieral popu- 
lation in the area , where the F^rogram was undertaken b6t the 
Black enrollment was low. However, two of the applicants who- 
di<i3 not complete the training were Blacjc. Had these trainees 
not dropped out, the percentage of Blacks in the oprogram would 
have been consistent with the general population -in the com- 
munity (See above section on ''Retention") . 

Education ^ 
V ■ 

} * *, 

The majority of the trainees, had attended college (33 
percent) or had completed a college degree, A. A. or B.A. (2^ 
percent). Thirtj^^our percent were high school graduates; ^ 
seven percent h«\d jjttended high school, but not graduated. 
Of those who have received their license, two had had two 
years of college, and one is a high school graduate. Of the 
one othe.r who h\as applied and the two who have their applica-* 
tions reaby for sub/nission, one has a B.A. ,and one ha$^ had 
some coilege. Two/ trainees failed to answer this question. 
It is possijDle that, they had only an elementary school educa- 
tion. One of then^ w^s aot ' literate in English, and had one 
of the other tr,ainee.s,^^^^r^ slate for her. The meaning of this 
dat^a is not entirely Vclfear, but, there appears to be a positive^ 
relationship between level of education and completing the 
licensing process. ' • ' 

- Maritail Status 

A, significantly large proportion pf the trainees were 



married '(73 percent, or eleven trainees) . *'Twerxt'yi[- ,p|erc0nt 

■ ' i ' /''*. /♦' ' > . 

(three trainees) were divorced, while one yas ;si)Ti,(dfle wit;;h a 



young infant. It ^>Qtoossible that 'single wbWri^^eadsM^iE house- 
^iDids need a( higher income tl^n they woi|l<^ "eev£»h '|y becjoining a ' 
Family Day Oare Provider..* They woulc^/^or^^^ike^ij^ be ){)0^ein- 
; tial clients for the services of a ^'amiiv', Dai^'^cfce ProA^ider. 
The married woman from a two-parent hou^^hol^ \^where the addi- 



tior^al rncome i$ he3.pfi|3l and she can bej|jhame w;iith hei^;- .^own 
'chiJjd/en probably has the best . potential' as /a ftraihe^i 



Children • 



k 

.virrg 



Most If the traihees had childrerf of th,eir,'Oyi|/ livi 

■ ; ^- .■ \. 

at home. Of these, 87 percent .had' tv/c oh f^\»er chijldr^n. 

Six, or 40 percent had two children , -^On^ had thi?eiB/;,and one 

had four children.. Twoi of the women iiad no^ children, ome 

jof t^he 'trainees had' adc^itional childYeijS^' who '^Vere /(|lder and 

no longer lived at home. Only two .)iad - Children i^Kider two years 

of age. Four had preschool children three to fi^fe years of 

t - 

age^ A majotity had children betweer;! thr^e and^ 'twelve years V 
of ^ age. Of the wpmeh who Kave received their X^^cense and are ^ 

providing services their children ,ar^ between i^eighteen months 

^• 

and nine years of age, 'These data ^/s'^ein. to again support the 
hypothesis that desire to be at home with one's own chil<?ren 
ip a strong factor in 'becoming* f successfully licensed trainee* 



• 



i" Section V 
EVALUATION AND OUTCOMES 



In the .proposal for this project, ,three types of evalu- 



ation were called for. The firjst is- a baseline assessment of 
the trainees in which their levels of knowledge^ in pertinent 
areas prior to -program intervention was measured. The second 
type- involved aA Qjvaluatiori of the program elements through^ 
an ongoing feedback process by. the staff, the advisory com- 
mit'tee and the trainees. The third type of evaluation ^ijieasures 
outcomesr-in terms' of number, personal e^nd demographic char- 
■ acteristics of the trainees and a followup survey of the suc- 
cessful trainees. The first type of evaluation, dealing with 
baseline assessment, will be discussed in this sectij^n. The 
evaluation of proqrajn elements appears in Section III of 
this report. The first part of outcoiies dealing with charac- 
ter istics ^^Xi&j^thev#rainees is covered in Section IV. The exit 
interview and the followup survey data aire included in this 
section. 

Literature Search 



In order ^to gain a jnore adequate background for evalua- 
tion, the project director requested a computerized literature 

search through .LANCERS (Los ;Angeles Center for Educational 

» . ■ ■ ' " ' ' ■ ■- ' 

Resources) . This is done, locally thi^ou^H' the: 

Division of Program Evaluation 
^ Research a"nd Pupil Services / 
Office of the L.A. 'County Supe^rintendant of Schools 
9'300 East Imperial Highway ' , 

Downey, California 90242 

\ , . • I ■ 



42 



Using the Descriptors F/amily Day Care, Child Care-rlnfant , 
Infant Child Care, and Training-'^hild Care and Age Group: 
Infant and Toddler, this group searched ERIC Docuifnents and 
tile, Current Inde^ of Journals in Education. Citation abstracts 
for 52 titles were received. Twelve of these were selected'^ * 
for further research". The p]<oject ; director read' the ERIC : 
Documents to further develop the framework for this Project. 
See Bibliography for these references and other materials 

\ 

used during the Project. 

# ^ „. • 

Assessment of Leyels of Information and Attiltudes 

This assessment involved a pre-test/post~test design 
using two instruments designled by the staff with .assistance 
from the advisory committee (see Appendixes L and M) . Orie^' 
instrument related to the degree of information the trainees 

felt they needed. The other involved values and attitudes 

V . - 

^related to child growth and development. These instruments 
not only were ug^d to determine outcomes, but a ls,o proved 
helpful to the instructor in planning the class sessions. 

' Additionally, the evaluations by the Family/ Day Care 
Providers (Appendix N \r\d. "Internship" in Section III) telate t 
to attitude and changes in bejiavior, and will bej^ analyzed in \ 
this subsection. . ' # 

Information Instrument ' * 

1 — ^ — . — , — . 

/ 

Twelve trainees completed the pre-- and post-test using' 
the "Information" instrument. (See Tables 5 and 6, Appendixes 



V and W.). There were nind items in which the trainees could 

I 

irwjicate they neec3^d ''no", "some", or "much" help. ^ 

The greatest ' growth was in the area of "Working with 
Parents." All wanted "some" help as" indicated, dn the pre- > 
test. On the' post-test , 50 percent wanted "no'^ l^elp. Another 
area of chang^ Was in'' "Guiding children...." Here, 80 per- 
cent wanted "some help to start, and at the end, this same 
percentage felt that they needed "no" help. 

* No one ^elt they needed "i^uch" help in "Guiding children 
to live harmoniously with others" or "Working supportively 
with parents"; -however, all twelve asked for "some", help with ' 
the latter item. On the post-test, one person indicated need-' 
ing "much" help in, this area. Perhaps exposure to some knowl- 
edge helped this person realize she still had much to learn. 

In the pre- test, the greatest number (58 percent) wanted 
"much" information about "Keeping records for business and in- 
come fax purposes." On the post-test, 33 percent still felt 
very insecure in this area. * -This is understandable, since it 
is the area of least experience for mosf^ of the group. It is 
seemingly the most complicated aspect o'f the training, although 
certainl^ not the most important. Perhaps special^, attention 
needs to be given to the area of record-keeping so that train- 

ees become more knowledgable and feel more comfortable. 

■ ■ .■ . 

Three other items were checked by 33 percent of the 
tr«inees as areas in which "much" help was needed: "Observing 
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• • • • 



'and identifying children ' s needs'. " "Locating community 
agencies...,/' and "Organizing time< epergy and efforts 
Only one trainee still had "much" concern about one of these 
("Locating community agencies ..%.") in the post-test. 



By the .time of the post^test, the majority Of the train- 
ees (50-66 percent) felt they needed "no" help in any of the 
itemi except those concerning record-keeping ind locating' 
agencies*. All of the items in the "some" help column were 
reduced to "no" help from the pre- to the post-test, (^nl^^ 
the record-keeping item remained constant. The itiovement there 
was froia needing "much" help to needing "no" help. ' Apparently 
for those trainees the class answered all of their questions, 

■ ' ' ' ' , 

Indications are that the program iijitervention made a 
'significant difference in the amount of information the 

trainees felt they needed in order to become a Family Day 

^ " ■ I ^ • . ' 

Care Provider, . / . i ^ 

\ 
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Attitude Assessment 



V The "Attitude" instryment was oompleted by thirteen 
trainees as gi pre-test and by twelve trainees as a post-test 
(Tables 7 and 8, Appendixes X and Y) . .It tfonsists of 21 items 
involving aPttitudes toward child growth and development. _ The 
trainee ©oiild "agree", "disagree" or indicate "it depends" > ^ 
with a "because" space to give the rationale for any of the 
answers . 

. The item on which there was total agreement and which 
"shbwed no change from pre- to post-test was "Infants learri 
from play with objects" (No. 21) . There was one rt;em on which 
^11 trainees disagreed and where no change occurred, "It takes 
a lot of expensive equipment and toys to have a really out- 
standing Family Day Care Home" (No. 14) . Apparently, their 
common sense and experience gave the trainees the develop- 



, mentally correct answers. The class Served to reinforce these 
attitudes. * 



Eighty percent of the trainees felt that the role of ' 

the Family^^iay Care Provider is that of iij'^Jsubstitute mother 

rather than a teacher or baby-sitter (No. 11) , on both pre- 

9 

and post-tests. The same percentage als<;|*felt that a baby 
should be held while having a bottle (No'. 7) . One trainee 
movQd from a, "disagree" to aJi "it depends^ on the item about 
the' baby bottle. 

An unusual result was the change' from 92 percent who 
agree.d that "Encouragemertt is a form of discipline" (No. 10) 



on . the pre-test to only 75 percent who agreed with this state- 
tnent on the post-test. Why thi^ happened is not known, sin'^e 
reinforcing positive^^behaVior was emphasized in the class 
sessions. Perhaps the meanina of this statement was unclear 

. . . ■ ' . ^ ■ ■ C • .V 

to trainees. , 

> 

Another un^xpect^d shift was in- the item regarding plac- 
ing breakables out of children's reach (No. 5), Sixty-one 
percent., agreed that this should be done in the pfe-test, but 
by the post-test this percentage had dropped to 25 percent. 
One can only conjecture that either the students misir?^er- 
'preted the material presented or tfiat the instructor of the 
class had a. different point of view than other members of the 
project staff. * ^ 

The one question on sexual stereotyping showed another 
unexpected result. The statement was, "In playi^ng house, 
boys who want to dress up as mothers should be discouraged ' ^ 
from this kind qf pretending" (No^. 16). In the pre-test, onl^ 
two percent agreed with the statement, with 46 percent in 
disagreement. In the. ppst-test, 31 percent a^eed and 5 3 per- 
cent disagreed with the sta'tement. Again, the reason 4s not 
clear. Perhaps the reasons mentioned above might hold true 
iJ^re also. 

• ' J ^ : c 

" ■ . Ot * ^ . 

' ' The number who felt you spoil & baby if you pick it up 
.# . 

when it cries (No/ 20) and th^it a child should give up a bet-* 
tie by one^year ^|Wo. 19) decreased between the pre-test and 
tlje post-test* _i ^ ■ .< 
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Results of 'the other items are too mixed to indicate 
clear trends. Overall, the results^ offer a clear indica'lion 
of positive growth accomplished through program intervention 
in some areals,^ and mixed results in others. 

Trainee Evaluation Instrument 

i — r ' 

The evaluation instrument (Appendix N) has three sections 

-Interaction, Routines, and Envitonment*. Each of these has 

; • , 

stiatemients and the trainee is rated on a scale of one to five 
wi^th one the least and five the greatest degree of exhibiting 
the stated behavior. There was also" a space for comments. 

■ ' / 

As was previously indicated, the evaluation for Session I- 

■ ' * ' ^1 

was don| by the internship supervisor. Since she did this 

s 

evaluation' only once, it. will not be possible to analyze 
changes in behavior. After this session it was decided that 
the role- of the internship supervised needed to be a more 
supportive one, and so the evaluation role was given to the 
family Day Care Provider. Evaluation was to be done two 
times during each session,, at the midpoint and again at the 
end of the six week internship period. t 

The data from Session II are pot useful for analysis, 
since they are incomplete. Although the internship supervisor 
indicates that the second evaluations were done in Session III 
the project director never received them* " 

. Some ..comments by . the Family Day Care Providers on the 
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forms are .of interest; 

. . . a very determined and capable lady and in * 
my opinion will be successful in aqy field which inter- 
ests her.'* 

. . is. very ready to begin own day care home. ' 

I would feel atea^e having iny day care children with her, 
and there aren't many people' I wo.uld consider able and \ 
loving enough for them." . , 

^ Even if this instrument did not yield data to support t 
changes in behavior by the trainees, it was extremely valu- 
able .as a tool fqr the internship .supervisoi: in her work with 
the trainees, and augmented the awareness of the Family Day. 
Care vProvider concerning her role. 

Bec.ause of the small "n" of f i f teerf, , and the, problems 
with collection of data on some instruments, the results or 
outcomes" can only be considered as trends^ The ultimate out- • 
come will depenc^ on how the trainees function as Family Day 
Care Providers. 



Exit Interview 
' ^ ' * . , 

E^t interviews were conducted with all fifteen trainees. 
In addition, an exit interview with one trainee who completed 
seven of the nine weeks is also included. The totals on eadh 
of the questions are not the same, since some of the answers 
were more complex and are included in several categories.' 
The interview questionnaire will be found in Appendix 0 and 
the answers grouped in categories with numerical totals will 
be found in Table 9, Appdndix Z. The results of the interviews 

. 0 
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^indicate the. level of effectiveness of the project in accoiTH- 
plishinq i.t'a^ goale'and objectives. 

t * 
In resl)onse -to Question One, all of the trainees indi- 
cated that they enjoyed their internship placement because 
it was comfortable and they liked the provider with whom 
they were placed. In addition, som^rof the trainees indica- 
ted specific things thfey had learned:, 

"Irt; was comfortable," • 
"I felt relaxed. ..." 

"I was comfortable, wanted, very r'elaxed time." 
"Teaches me and explains to me in Spanish." 
"I love -coming here." . 
/'Liked the low-keyed atmosphere, no stress." ^ 
"I^ learn a lot from provider." 

The second questiqn dealt specifically with what was 
learned from the participation experience. Most of the train' 
ees mentioned that they now understand that Family Day Care 
is a full time job, that it is "not just baby-sitting," and 
that there are many different things you can do with children 
Comments include-: • 

"How to maJce things — the planning involved." 

• "Ijpnpressed by individual attention given...." 

' "Different things to do with kids... she gets involved /: 
with them." , 



• "Different ag^s and how they .get along...'. 



"Patience is the big thing especially with young children. 
"That children are different froni your own." 



)y-sj 



"That it is not ' baby-^sitting — they do a lot of interact- 
ing." 

"This is a full time job." 



' "Establish your own rules and stick to thenl. "" i 
"I will not be as structured as I would have been before." 

^he ma-iority nf -trainees ealQVjed-JiLQrJsing w ith - the jage.___ 

group of birth to two years, and the experience was what they 
had • expected . In some placements, however, the children in 
the home included preschoolers- Most trainees felt they* 
wanted to care primarily for infants and toddlers, but would 
also like to care ior olaer children. In California, the 
license includes provisipn for a broad age range. 

The. continuity between classroom instruction and parti- 
cipation in the Fa^nily Day Care Home was consistent, accord- 
ing to fourteen of th^ trainees. They felt that the two ex- 
periences reinforced each otrf»er. Specifically, most of the 
trainees felt that the internship helped to "show" them what 
to do. ^ The comments were: . . 



"Learped a lot in classroo/n of what you saw in home." 
"Very practical . '* . 

"Connected — could use things from clasfi in participation." 
"The movies and materials was what ... I was doing." 
"I learn both places. Class explains what you do." 
"Class is preparation, participation is reiAilt." 



"It helped me cause I haven't' worked with children for 
awhile . " " ♦ 

"There were differences in personality but not in prin- 
ciples . " ' . 

» i; 

"Good connection having a Family Day Care Provider do' 
the class." 

. . "Same «ideas — consistent." 

The eighth question was subdivided by sessions because 
it related to scheduling. Since modifications o,were made after 
e«ch -is-ession^ based on— fhe— respOTs^-s ~of "The trainees (se'e 
s section on "Internship") the answers for each group will be. 
dif-ferent. . . 

In the* first session many suggestions, were made about 
"switching homes" to see other situations, and also wanting 
to see both morning and afternoon sessions in the hcpe. These 
suggestions were incorporated intcj) the second session. How- 
ever, it was still felt by some in both Sessions II and III 
that visliting another home would have been helpful. This 
was incorporated into the final plan, which includes visit- 
ing two homes in addition to the six-week placement (see 
chaiM: in the section on 'Internship" ) . 

Most of the trainees felt that they were ready to become 

Family Day Care Providers by the completion of theit trains 

y I 
ing exotept for completing 'the licensing papers and preparing 

the house. „ Some still needed sleeping cots or cribs and 

/ toys, and one had a problem with pool fencing. However, four 

trainees indicated that they were "still nervous" and needed 



to learn more. ..This could be indicative of the personalities, 
of those individuals, and may hot imply a need for "lengthen- 
ing 'the training program. The responses obtained from the- 
trainees in the exit interview indicate that this model has 
effectively accomplished its purpose 'of providing the kind of 
training that prepared women tg provide tjuality child care 
for infants and. toddlers in their Own hpmes . 

I 

» i 

Followup Survey . ' * 

\» 

A telephone survey was conducted by the Project Director 
at the end of August, 1979. Each of the fifteen trainees was 
asked a series of questions (see Table 10, Appendix' AA) . 

, As indi-cated in this survey, four trainees or ^7 percent 
have applied for their licenses. Two others, (an additional 
13 percent), are ready to send in their application papers^ 
One has been delayed by .moving to a new house, while another 
needed to obtain the fingerprints of oldest child who 

resides at her home (all residents of the licensed home over 
eighteen must be fingerprinted in California) . 

Three of the trainees, (one from each of the sessions), 
have received their licenses and are providing, services . A 
total of six infants and one 'older child are receiving care. 
Six of the mothers of^ these children are working and one is 
in a training program. Two of the three trainees who have 
become lic ^jge d have also joined the local Family Day Care' 
Associatxonl^hile the third is waiting For ""an application. 
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Almost alL of the remainder of the trainees are* involved 

in some related^employment . Their empl6yment ^includes; 

school cafeteria worker, clerk at a school, teacher's aide, 

caring for a^ 94-year old' woman, teacher at a preschool,, and '\ 

bilingual teacher or counselor with plans toi provide .week-end < 

family day care. One trainee is looking fbr Wgrk in'a bank. 

Since her husband refused to fence the family swimming pool, 

she could n©^ be li'cenJ^d. The y^ng single mother with a 

young baby would still likVto do* family' day care, but her 

mother's house where sjne live^needs major repair beforo-^they 

can -begin the procedure for getting a license. Another\ train- 

^ t 

ee has had a bookkeeping job, but is now at home because of 
high blood pressure. One of the group has moved to Texas. 
The limited English-speaking trainee has not applied for a 

J' 

lioense, but was supposed to ha^w^ a ba'by to care for. She ' 



may become one of the large group of unlicensed providers. 

If all* of th^se who have applied for or are ready to 
apply for licenses r^^ive them, a total of 40 percent of the,, 
trainees wi?ll be providing services. As mentioned earlier, if 
the total number of applicants had been grea:^er, it would have 
been possible to more carefully screen the applicants . This ' 
would have augmented the project's success, 

Program graduates who were already licensed and providing 
service were verY^ehtjTusia/Stic and excited about their new role. 
They were unanimously positive about the contributions of the 
training pr6gram in helping them to prepare as Family Day Care 
Providers who could provide quality care for infants and toddlers ♦ 



to care for infants and- toddlers. By replication of tttis 

.1 



Section VI 

. ,■ V CONCLUSIONS A ' ' . 

^ ■ t . 

The Infant Family Deiy Care Training Project successfully 
colnpleted its objectives of providing a model program and a 
Gomprehensive manual for trainir^g .Family Day Care Providers 

tllij 

mo^el it is hoped that t^he impacrt^ of this project will be to 

significantly increase the amount of available quality child 

care services for infants and toddlers, as well as to provide 

employinent for those ^^pe^^ns who complete the training pro- 

gram ajid opeh licensed homes.. The skills of those already 

providing infant care could be augmented. Although the focus 

o'f this projec"^,was on infants' and toddlers, it' could be ex-^ 

■ % 

panded to include* care for pi^eschooler^s and school-age chil- 

dren with additionc^l materials provided by the instructor. 

■ *' . i) 

The response of all of those who have been involved in 
the pro ject*-:-trainees , staff, and advisory committee — has 

been enthusiastic and positive. Requests from eleven other 

/ ' 

institutions about materials fend replication have been re- 
ceived. ^Persons representiing the broader child care fi6ld 
' and the College communiti^ have lauded this project as a much 

needed contribution/ We are grateful to have been, given the 

/ 

opportunity to increase the educational and employment oppor- 
tunities of women throughout the country. • In addition ^ in 
^ thi'sj the international Year of the Child, we hope that, we 
f will have improved the quality of lif^. for the infants and 

• « ^ 

"oddlers of this nation.. 
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ETHNIC MINORITY COMPOSITION OF NORTH VALLEY 




C N QH SEPiSYL SF FAC PAN SV SUN T B 

• 



Appendix D 

58 



INFANT FAMILY DAY CARE TRAINING PROJECJP 
ADVISORY COMM'ITTEE 



Eleanor Baxter 
Educational Director 

(University of California, Los Angeles) UCLA Intervention 
Program for. Handicapped Infant and Children 

»• 

Marilyn Berger , 
Department of Public Social Services 
Licensing Social Worker 

* 

Susan Bredhoff ' * 
Project Internship Supervisor 

Psycholoigical Consultant; Early Childhood Specialist 

t 



Dr. Rose Bromwich 

Professojr^^ Department of Educational Psychology; Early Child- 
hood Education 

Infant Specialist; Consultant for Infant-Parent Programs; 
Director of Program for Early Parent-Infant Education (PEPIE) ^ 
California State University, Northridge 

«i 

Annabelle Godwin 
Secretary of Advisory Committee 
Associate Professor, Child Development 
Lps Angeles Mission College 

Alice Hernandez 

Director, Campus Child Development Center 
Los Angeles Mission College 

V 

Judy Johnston * 

Project Instructor . 
Family Day Care Provider 

President, California Federation of Family Day Care Associations, 

Phyllis Lauritzen 
Project Curriculum Writer 

Instructor, Family Day Care Management classes 
Pasadena City College, Long Beach City College; Parent Educa- 
tion 'Child Observation classes, Glendale College; Family 
D^y Care Provider 
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Dr . Myra Lipsey 
Pediatrician 



Fran McHale 
Communi ty Liaison 

Child Care Resource Copter of the San Fernando Valley 
Former President SPV Family Day Care Association 



Natalie Navarrete 
Family Day Care Provider 

President, SFV Family Day Care Association 
Lc/d^ Schoenwetter 

Project Director, Child Development Program 
North Valley YWCA ' 



Judy Steingieser 
'Teacher, Infant/Toddler Groups 

Luevenia Strauther 

Assistant Director, YWCA Infant Care Program 
San Fernando High School 

%* 

Loe Walling (8/78 to 10/78) 

Former Project Director, Child Development Program 
North Valley YWCA 
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Infant Family 
Day Care Training. 




Do You. 



- i 



Want to become a Licensed Family Day Care Provider? 

(taking care of children in your S^n home) 

Want to Take Care of Infants? 

(Children 0-2 years of age) 



9t 



We Can Offer You. 




9 week training session 

6 hours per week: 3 hours classroom/workshop 

3 hours in a Family Day Care Home 

An hourly rate will be paid to you for the training time 

Help with the licensing process 

(grantiug the license is solely the responsibility * 

of 'the Department of Social Service) 



ERJC 

f 



For Information 

Doris McClain- Project Director 365-8271 extension 270 
or Fran McHale- Child Care Resource Center 781-7099 

Offered Through: 

I. OS Anj»clos Mission (Ollo^ic 
IJO I S;in I i*in.)))(lo KoacI 
Siin l orniiiulo ^) I .^U) v 

I unded Hy : 

r. S. other ol I lUiLvitioi) \Von)tM)\ I iluciilionifl I '(|uily Act 



7i 



Nov: 



Art ..'l. 



6a THE SUN and BREJ^ZE, t^^^dnesday, March 7, 1979 




Sylmar irtsldtnti Catallna Ororta and' Connit Zamora^ front row, 
display ctrtiflcltts upon complttlon ol i Mission Collogo coumo In 
p J i Famrty Day Ca^t. Adding thtir congratulations art^ back row, from 

v0rnPI6l6 ^^^'^^ BrOdhoH, Inttrh suporvlsor; Judy Johnston and Doris 
^ ^Claln; Instructors* Tho tralnots may now apply for llcontlnfl to 

pAiircp provldt family day cart In tlwir homos. Tho program was fodorally 

„ W '^Y iurvdod through tho Unlfotf Statos OMIco of |ducatlon, Woman's 

Equity Act, and taught through thd Mission Coliooo ChIM Dovolop* 
mont Program* ^ 



1^ 



Appendix G 
Newspaper Article 



Sdnland — Tujnnga — U CretcenU — Sun Valley, Calif, a 
THE RECORD^LEDGER. SAT.. APR. 14. 1979 4 

Infant Care Offered 

Earning wh^le learning applying for the license at 

iohea licensed family day the end of the course 

care provider is now < granting of 3uch license, 

available through Los however, is solely the 

Angeles Mission College, responsibility of the 

The federally. funded Department of Social 

program will pay an hourly Services ) 

rate to students for time There is a great need 

spent in the nine-week for infant care for studenU 

(raining session which who wfint to continue their 

begins Thursday, April 19, college educiiUon, and for 

working mothers," says 

The course will em- Mrs. McClain. 

phasize care of infants in The program is funded 

the newborn-to-two years through the United SUtes 

age group. Course office of Education, 

requirements include a Women's Educational 

three hour class/workshop Equity Act 

eachThur8day,9a.m. tol2 Early registration is 

noon at the Mission College advised. To register, or for 

Arleta Center and an ad- further information, 

ditional three hours per persons may contact Mrs 

week spent in an McClain al Mission 

established family day College. 3<)2-827l, ext 276 
care hortie. Workshop 
topics will include infant 
development, setting up a 
home for day care, 
business aspects, and 
making of loys for 
youngsters. 
According lo Doris 
- McClain, Mission College 
project director, students 

will receive guidance in >v 
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Newspaper Advertisement 



AiMlay, ApHI 22, 1979 



VAUJY NEWS CUmWD 



•xr. 



170 




CACMCII*«RHn«n€H. I 



fIfMt till* 



TCACHiKi 
N«iahbornootf )cMo4 Mrtfia 
for MpttmMr, ar«d«i Y thru C 

from Cotilornia or otfMf itott 



f jti. *o«d' M*5?^.l^^^«n^ 



Ptrtonal PIN 



»ox ^1 
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App^ntjtx I 

Application tor Training 
Infant Fanjilv Dav Care Provider 

• INFANT FAMILY DAY CARK TRAININC PROJFCn 

Offered by: Loh Angeles Mis^iron CDllege 
1101 San' Fornand(^ Road 
San Fernando, CA 9i;i4{) 

Project Director: Doris McClain 

Name 



'365-^8271 exL, 276 



Last 



,};lyst 



Address 



'Number 



Street 



Telephone 



Date of'birth 



City 

Soc . Sec , No, _ 
Place of birth 



Marital stoitus: Single 
Number of children in household 
Number of adults in household 



Married 



Divorced 

.Res 



64 



Middle 



Zip 



Widowed 



Have you had courses that deal^ with infant or child, care? No 
Describe: 



Yes 



Have you had any experiences that dealt wit^ child care (paid work, babysitting, 

volunteer) ? No__ Yes .' 

Describe: 



"ERIC7 



For Affirmative Action |esearch; 
Sex: ' Ethnic Group/Race: 



Ma^e 
Female 



Black 

^^nanisli-surnamed 
Hispanic , 



Asian American 
CaUcasian/white 
American Indian . 



List 3 references of people not related to you 
1, 



Name 



2, 

3. 



Address 



O X p - — 



Name 



Address 



Zip 



Name 



Address 



Zip 

I ^certify tlat all MtatemerjLS on this application are true and complet5e to 
the best of my knowledge, ll understand false or incomplete statferoente shall 
be sufficient cause for disqualification. 

/ . . 



Signature • 
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. FAMILY DAY CAEIE FACT SHEET^^ % >^ 

" f 

1- WHAT IS K FAMILY DAY CARE HOME ? 

Ut is a private family home where care and supervision of children are 
* 'v given during the hours their parents work or attend school. Most work-^ 

ing mothers and those who need some free time like to^have a Day Cart 
. Home close to their own. For this reason, homes are needed vlii 'B^^ 

neighborhood. > « ' * \ 

2. WHO ARE DAY cArE CHILDREN ? ^ 

They are babies, preschoolers and sghool-age childrdn. They may nged 
full day care or part-time care. Also, homes are needed which offer 
care for children during non-business hours (i.e., swing shift", week- 
ends, or Irregular hours). . 




3. WHAT IS INVOLVED? 
' ■ ' ' ■ ■■ I 

Because these children are away from their own family they especially 
need affection and attention. Your supervision will include: 

a. .Love fAr children 

b. Securiiy for the child 

c. Nutritious meals and snacks 

d. Nappfng facilities 

e. Adequate olay/space, indoors an^ out 

f. Sufficient toj^ and play equipment 

g. Cooperative pfl^ining with parents 

4. IS A LICENSE REQUIRED ? ^ ^ ' 

Yes, in most states a license is required for regular care in the "home 
of another person of unrelated children even when no charge is made 
for this service. No license is Required for care given in the child's 
own home. The license is usually fre^ of charge, 

5. HOW ARE CHILDREN ^ECURED FOR THE DAY CAR^HOlA ? 

Contacrt ymrr lacai^xhild rare ref eiT many ~ - 

homes do their own advertising through their local newspaper or simply 
post cards- at markets and schools and other plates in their area. 
Many mothers ai;e. already providlnig this service and know of children 
who need care. ]^ Essen^ 1 ally , you are establishing your own Ihild care 
service and setting your own fees, and hours of operation. For your 
protection, dfty care liability and accident Insurance la available 
at a fijroup rate through a Day Cate Association, 

Adapted from LOS ANGELES COUNTY DEPARTMENT OF PUBLIC SOCIAL SERVICES 
FAMILY DATf CARE RECRUITMI5NT AND RETENTION UNIT 
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Guest Release Slip ' ^ . 

/ ' ■. ■ • 

INFANT FAMILY DAY CARE TRAINIt|i /RfKIECT 



Lr A. Mla^jion- College 
1101 San Fernando Road 
San Fernando » CA 91:540 



1 have the privilege of bein^ a guest in the Family Day Care Provider's 
home to observe in order to learn the skills of infant caregiving. 



Signature : Trainee 



Date 



Signature: Project Director 



Date 



Append L 

i. 

int'ormacion Instrumeiu 



Name 



Help us make plan-s for t nc- frrtnvr^t- -t)v--t-r 1 i iw^ ^-s -tn- wnieli-^reafci- you think 
you will need the most inlormaticui and lu'lp. * 



I will need 



ed ( 



No 



Some 



/ 



Much 



help in 



Set t itig up Ude nome t o provide day care . 



observ and identitr'in^ chiLdren^s needs 
Jom[)eLent , and Import ant'. 



iManning environments and activities to help 
each child grow. 



(iuiding children to live tiarmoniously with 
others . 



Wor^ng supportively with parents. 



Handiing sickness » accidents^ and emergencies^ 



Keeping records for business and inbome tax 
^ purposes . 



Locating community agencies that can help 
when needed. 



Organi^Jng my time, ,ener^and efforts so as 
to. meet mv own needs as as those of my 

ow|^ family and my day care children and 
their parents. 



l^lanning economical nutritious meals and snacks. 



Add any otlier topicsi or areas you would like 
..to have covered. 



7s 



I 

f 

V 
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Here are some Issues that often come up when vou are caring for young" 
children ► There are n6 final answers on these issues. Caregivers and\ 
parents will, have different feeilngs depending upon their values and 
attitudes. The purpose of asking you to react to the statements is , 
mainly to make you aware of "your. own values and also to increase your 
awareness that others may feel differently. We wilJ be discussing these 
issues in class, during the weeks to come. 



\ 

' "" — 


Agret 


Dls- 
agret 


It 

! depends 


\ Because 


h. Children learn by watching 
- T.V. 






1 ' 

_< 










4 




2. Women with babies should 
stay home if possible and 
not work. 










3. Toilet training^ is accept- 
able with children under 
a year old. . . 




V 




i 


4. Ypung children should be 
allowed to make decisions . 


1 . 








5, When children start walk- 
ing and exploring the en- , 
vironment, breakables 
should be put out of 
reach. 

• 


1 








6, Children under a year can 
help feed themselves. 








1 

1 ^ 


7, A baby should be held 
while having a bottle 
rather than prop|)ing the 
bottle for him or letting 
him hold it for himself. 

— — 1^1 : U 


I- 0 




t 
i 

i 

% 
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In case of a dl sav^reement; 
between the parent and the 
caregiver on ways, of handl« 
Ing a child» the parent's 
wishes shoul.d be respec: ted 
whenever poss Ible 



T 



A^/,rt»e 
i 



It 

Dp pends 



Because 



In caring for infa-nts, it: 
is diffitult to establish 
a dally routine because 
infants vary so from dav 
to day. 



10, » Encouragement is a 
.^-Ql^.di s cXpllae^ 



torn; 



11, The role of a familv 



care provider is that ot 

a substitute mother ^ 

rather than a teacher or 
a baby-sitter. 



12, The Infant caregiver ivS 
mainly concerned with* a 
child's physical needs, 



13, The family day care pro- 
vider should supervise 
and be within sight of 
the thildren (wt>p are 
awake) at all times, ' 



14, It takes a lot «f expen- 
sive equipment and toys . 

j to have a really out- 
standing family, day 
care homt. 



15^, If (jhlldren want ^o help 
with the housework and 
preparation of meals this 
. should be allowed. 



wmmmmm^ 



A>;ree 



Dis- 
agree 



It' 
Depends 



Because 



16. In playing house, boys who 
want to dress up as mo thers 
should be discouraged from 
this kind of pretending 



17, Keeping a house clean nnd 
neat is a very important 
part of family day care 



18. Thumb ^sucking harms the 
teeth and should be dis- 
couraged . 



19. A child should give up the 
boCt'jf.e by ^*^e time he or she 
Is ohe vjaffifold^^ 

\ 



20. You spoil a babjl when, vou 
plck^|Lt up everAtime it 
cries, 



21, Infants learn from play 
'with objects, - 



Can you think of any other issues ygu^ want discussed? 



Si 



Trai nee Kvaluat ion i -n i)a v (.cjru^ Ho mL' Kxperience 
Name. -ol Trainee Date M 



INTliKACTlON — The-.-Xc4i4ai-tiu i " . .... - .• 

follows directions and- tues I rom carej^ivur. I 2 3 4 5 n 

* -works as a partner wiLii Lhe carejj;iver 1 2 3 4 5 n 

interacts with infants, ^ ^ 1 2 3 4 5 n 

interacts' with Infants keeping in mind 

differing needs and al/ilities. 1 2 3. A 5 n 



takes cues from the infant and allows 
/ the Infant to -play an acLivL* part in 
- 4i4s-AtK*^-™4^V4^i^rae4^^-r- — : — « • ^.l^2r-^-A—%^w 



promotes interaction hc»tween infants. ' ^ ^ 1 2 3 A 5 n 

sees cryLn^ as An ini'aiu's wav c^f com- 
municating and reacts Lo ii as such. • • 12 3 A 5 n 

shows enjoyment in caring lor infants.' ' 1 2 3 A 5 n 

is affectionate to infants whenever 

possible V . ^ 1 2 3 A 5 n 

COMMENTS: 
I 



ROUTINES The trainee: 

follows direction and cuos from caregiver/ 1 2 ^3 A 5 n 

knows routines. " * 1 2 3 A 5 n 

uses routtjies as a learning experience 

for the Infants* - 12 3 4 5 n 

meets the differing needs and abilities 

^ in infants » " \ 1 2 3 4 5 n 

reacts to emergencies calmly, and is 

prepared for them* * 12 3 4 5 0 

«< 

COMMENTS: 



liNVrRONMliNT — The trainee: ** , 

» 

provides materials f(,)r intaius Lhal arc - 

. appropriaLe; P2 3 4 5 n 

encourages exploration oi environnuMU. 1.2 3 4 5 n 

adds novel and chalUMi^(ing oxperlom*es 
wlrile providing n familiar and |)redict- 



able envyronment. ^ 1 2 3 4 5 rt 

COMMENTS^, 



I 

0 



[ have seen the above ev^^hiatLon and liave discussed it' with the supers 
visor. ^ 



• trainee 



Supervis(jr 



The scoring of this evaluation is from 1 to 5 on each item. Thd scale 
begins at 1 for NEEDS IMPUOVEMENT and continues to 5 for EXCELLENT. The 
*'n'* stands for skills thai were^not able to b6- cr^erved at this observa- 
tion. ^ ^ 
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Name of Trainee 



Date 



1. Did you like your placement? WhyV 



2. What did you learn from your participation that would help you in your 
own day care? 



3, ^ Did you enjoy working witli thls^age y;roup? Why? 



4. . What arge group would you llke'to work with? Why? 



5, ^ Was taking care of infants wfiat you expected? Why? 



6-. Was there a connection betis/een what you learned in class and your 
participation? How o^ why not? 



7. Do you feel that your i)^t lcip_atlgx_.^aju:e-.-.y-ou.-^ idea oJf what 

Family Day Care is abour? Explain. 



8. In what way would you Improve the scheduling of participation? 

« 

9. ^o you feel ready tq^beKln day care in your own /home? 
lO.' What do you need to do or get to be ready? 



11. Any problems? 



Comments : 



I i 




\ 
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LosAn^elesMissionColieee 

C-FONI 01 Mil MNI lOS AMiM.IN lOMMrMIY rOII I (J S fy 

■ 

^erlifiaTtC' of &vntletk 



IIIIA (IKIIIII.S IIIAI 



HAS SUCESSFULLY COMPLETED ALL RJ«OUI||EI) WORK COMI>RISIN(; 
IHE COURSE OF STUDY FOR A CERIIFICAlH IN 



the INFANT FAMILY MY OABB TRAI NING PROJBOT 



Pjjpjeot Director >i 



(Xiic 



6» 3.979 



July 6, 1979 
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For Outstanding Service in an Advisory "C^apacity 
to Los Angeles Slission College 
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I ' y . Tabl'e 1 

Initial Tolephunl! intake; Interview 



I 



I 


1 

Sess ton Se^s Ion 
. 1 II - 


Session 
IZI - 


Total 


— : — ^ ' ■ f ' 

! 

Initial telephone ! 
Intake Interview " " .j 31 21 


26 


78 


Applicants 


10 6 


7 


23 


■ ■ » 

Completed Course 


■ - 1 ^ 

Ik' 

8 2 


5 


15 



< 



8}/ 



•I / 

ERIC 
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Table 2 



17 



R|crultmene Keferral Sources 
Successful Trainees 



DPSS Licensing .Orientation 



Mdeting 



Child Care Resource Center 



College Student/ s Friends 
and Relatives 



Elementary School Publicity 



Church Clegj||||anan 



Parent Education Child 
Obseijvatlon Class 



Friend of Applicant 



Newspaper Article 



List from Neighborhood 
Contact Woman 



4* 



Session 
I 



Session 
II 



Session 
III 



T 



2. 



Total 



'i 

1 


■ . • ■ ' . ■ \ ' 












1 

I 

\ 


Appendix T 
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78 


i j 


Table 3 










Recruitment and Referral 


Profile f 











\ (From Initial Telephone Intake Interview) 






♦ 


• 












Session 
I 


Session 
TI 


Sesjilon^ 
III 


lOCAJL 




• 


DPSS Licensing Orientation 
Meeting 




— 1 


2 


6 






Child Care Resource Center 


6 


l" 


1 


8 




■ ' - 


College Students 

Friends and Relatives 


6 ' 


5 


1 


12 






Elementary School 
Publicity 


5 j 


0 




7 






Neighborhood Adult 
Participation Project 


1 






• 1 

4*' 




• 


Library 

~t ■ — — 




i 

_ 




1 






List from Neighborhood 
Contact Woman 


3 






3 






thurch Community Center 


1 






1 






ivcxaLxvtso auQ r rxenas or 
Applicants /Trainees 


2 




1 


•3 






Nwspapei? Ad \ 






8 


A 




< 


iAirtlcle In Newspaper 


• 




4 


4 












1 


1 






Employment Development * 
Department 




f 


1 


1 






Parent Eucatlon Class 






2 


2 




^ * ] 


r ' c — : ' 

Callbacks from Previo|i8 ' 
; Session who Indicated 

,' interest .In Later Session 

< 






3 




• 


. .■ ' • • 


* 


9 
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Demographic Characteristics v 

I (8) 11(2) \ni(5') Total n Percent 













— - 


Age 






\: 






20-30 


• 1 


1 


1 


3 


20Z 


30-40 


4 


0 


3 - 


7 


A7Z 


40-50 • - 


0 


I 


1 - 


2 


13Z 


— -50-60 „. 


2 . 


0 


0 


2 


13Z 


over 60 


1 


0 


0 


1 


7X 



-M arltol Statuo 



Married 


7 


1 


3 


11 


73Z 


Single 


0 


1 


0 


1 


7Z 


. Divorced 


1 


0 


2 


3 


20Z 



Ethnic 



.Black 


1 


0 


0 


1 


/Z 


Hispanic (Spanish' Surname) 


;' 5 


0 


1 


6 




WhJLte 


2 


2 


• 4 


8 


/ 53Z 


Asi^an 


0 


0 


0 


0 


/ OZ 


Othet . 


0 


0 


0 


0 f 


OZ 



- Education 



Element airy 
Some High Sqhool 
High School Graduate 
Some Collegia: ■ 

B.A. ■ 

No Ana we r " C 



0 


0 


0 


, 0 


^^Z 


1 


0 


0 


1 


7Z 


3 


0 


1 


4 


27Z 


2 


1 


2 


5 


33Z 


0 


1 


1 


2 • 


13Z 


0 


0 


1 


1 


7Z 


2 


0' 


0 


2 


13Z 



Ghl],dren in Household 



1 ■ 


r4 ■ 


2 


0 


6 


40Z 


2 . 


2 


0 


2 


4 


27Z 


3 


1 


dv 


0 


1 


7X 


4 


0 


0 


-.:1 


1 


7Z 




1 


0 


2 


.3, 


20Z 


Ages of Children 












0-2 


0 


. 1 


1 ■ ■.. 


2 


13Z 


3-5 


.- 2 


^ 1 


1 


4 


27Z 


6 - 12 . 


3 


^ 0 


1 


4 


27Z 


over 12 


3 . 


0 


1 • 


4 


27Z 


No children 


0 


0 


2 


2 


13Z 
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Pre-teat Total 
12 Trainees 

f 

{. 



J . 

/ ■ 

Appendix V / 

Table % ' 
Pre- test Infpnnatlon Iriatrument 

Name 
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Help us make plans fir the program by telling us In'wbich areas you thliik 
you will need the ^jcAt Inforroation and help. 



I will need 





No 


Some 


Much 


■ 1 — 










k 

Setting up the home to provide day care* 


2 


8 


2 


1 


7 


4 


' • — — : , ■ 

Observing and Identifying children's needs 

order to help each child feel appreciated, 
competent, and Important. 


2 


8 


1 


Planning environments and activities to help 
each child grow. 










t 

& 

/ 

^ ^ ^ 


2 


10 




Gilding children co live hanDoniously with 
others. \ 




12 




Working supportlvely with parents. , - 


2 


7 


3 


* • ■ . ■ 
Handjllng sickness, accidents, and emergencies. 


r 

/ 


1 




, 7 


Keeping records for business and incone ta^x 
purposes 4 




8 


4 


• 

Locating commui[iity agencies that can help 
when needed* 


♦ 


8 


4 


Organizing my time, energy and efforts so as 
to meet my own needs as well as those of ny 
own family and my day care children and 
' their parents. 



Add any other topics or areas you would' like 
to have covered. 



EKIC 
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tables 6 

Post-test Infbrmation Instrument 



Post-teat Total Name 
12 Trainees 



Help us make plans for the pru^ram by Ceding us in which areas you think 
^ou will need Che most information and help. » 



I will need 



Muc h 



help .JLa 



Setting up the home to provide day car^^ 



Observing and identifying children's needs 
in order to help each child feel appreciated, 
competent > and important , 



Planning environments and activities to help 

each child grow. 



Guiding children to live harmonious ly witTT 
others. 



Working supportiveiy with parents. 



Handling sickness^ accidents^ and emergencies 



Keeping records for business and inconie talc 
purposes . * 



Loca^tlng community agencies that can help 
when needed. 



Organizing my tlme» energy and efforts so as 
to meet my own needs as well as those of my 
own family and my day^ carter chrltjdren and 
their parents . 



Add any other topics or areas you would like 
to have covered. 



T 
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Table 7 

Pre-teet Attitude Instrument 
Name 
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Pre--te8t Total 
13 Trainees ~" 

■ K 

Here are some Issues i. hat often come up when you are caring for young 
children. There are no final answers on these issues. Caregivers and 
parents will have different feelings depending upon their values and 
attitudes. The purpose of asking you to react to the statements is 
mainly to make you aware of your own values* antJ also to increase your 
--bareness that others may feel differently. We will be d4«eus«±ng-th€ 
issues in class during the weeks tp come. 



7 



Agree 



1. Children learn by watching 
T.V. ^ 



Dis~ 
agree 



: 2. Women with babies should 

stay home If possible and 
, not work. | 

3. Toilet training is accept- 

able-^ith children under 

^a year old. 



i 4. Your^ children should be 
allowed to make decisions. 



6 

J 



5. When children start walk-- 
Ing and exploring the en- 
vironment, breakables 
should be put out of 
reach. 



It 

depends 



10 



.3 



6. Children under a* year can 
help feed themselves. 



7. A baby should be he»Jd 
while having a bottle 
rather than propping the 
bottle for him or letting 
hJlm hold it for himself. 



10 



Because 





« 


-1—- ■ ■ ■ 






Dls- 
a^ree 


It 

Depends 


. \ ■ 
Because 




8. In case of a tl i aa')^',rt<tmeiU' 
between the part»at ancl the 
caregiver on ways ot, handl- 
ing a child, the parent/s 
, wish^iS {should be* respected 
^ whenever possible. ' • 






V 

3 


t 

• 


9. In caring for Infants^ it 
'is difficult to establish'^ 
a daily rout Ine because 


8 


3 


2 


• 

/ 


r • ^ 

• 


infants vary so from day . 
yto day. 










10* Encouragement Is a torm 
of (ilsciplinp. 


n 

12 


1 




« 


11. The. role of a family day 
care provider is that of 
* a substitute' mother 

rather than a teacher or 
^ a baby-sitter. 


10 ' 


✓ 


2 . 














• 


12. The infant caregiver is > 
mainly concerned with a 
child's physical needs* 


• 3^ 


* 9 






13. The family day care pro- 
^ vider should supervise 
and be within sight of 


10 


1 


■ 2 


A 


V 

1 

( 

. - .. v,^ . 


the children (who are 
awake) at all times. 








14* It takes a lot of eJcpen- 
sive equipment and toys 
, to have a really out- 
»tanding family day 
care home* 




12 


1 


/ 

/ 

■/ 


15. If children want to help 
with the housework and 
preparation of meals this 
should be allowed « 


8 


/ 




s - . / 


ERLC 


■ / ' ' ' 



% 

• t v 


Agree 


h 

Dia- 


It 

Depends 


, Because 


16* In playing liousu, buys who 
. v^ant to dress up mothers 
llhouid be* d tscou raged frOin'' 
this kind pretendiag. 


2 


6 




\ 


^ ^, 

17. Keeping a house clean and 
.nea^ is a very important , 
pa,rt of family day care. 
> • 


6 


3 ' 

« 


3 




18. Thumb -sucking hajpatu* the 
teeth and should be' dis- 
couraged. ^ \ 

•\ ' ^ 


4 


6 


2 


% 


iV. A child should give up^the 

bottle by the time he of she 

* * 
is one year old. 


1 


8 




• 

• 


20. You spoil a baby whenyouV 
P'ick it up every time it 
cries. * ' ^ 


•5 ' 


. 


2 

\ 




21. Infants learn from pldy ^ 
with objects. 


11 




4 


* 



Can you think oJ^any other issues you want discussed? 
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Table 8 ' 

Post-teat Attitude rns'trument 

Post-test Total * Name^ ^ ' ' 

fU Trainees. " . ' ] ~ 

Here are some issues that often come up when you ^are caring for young 
\ children. There are no final answers on these issues. Caregivers andl 
parents will have different feelings depending upon their values and 
attitud«iS; The purpose of asking- yoq to react to the statements is 
mainly to make ybu^ware of your own values and also to increase your 
awaren.e8s that others may feel differently, We will be discussing these 
Issues ii? class during the weeks to cpmf. 



1 


* H 

Agree 


agree 


Tt 

depends. 


Because 


1. Children learn by watching 
T.V. 


^ 


1 ' 


7 . 




2. Women with bable^ should 
stay home it possible and 
not work. ' 


7 . 


2 


" 3 


• 


#3. Toilet training Is accept- 
able with children under 
a year old. 

^ = • V— , 


• 

1 


8 


2 


1 


* 

^4. Young children should be 
allowed to make, decisions. 


8 


> 






5. • When children stqrt walk- 
ing and exploring the en- 
vironment , breakables 
• should be put out of reach, 


3- 

> 


5 




-= : % 1. » 


6. Children under a year i an 
help feed themselves.—*-^ 




r 


3 


• 


4 " 

7. A baby*should be hrld while 
having a bottle rather than 
propping. the bottle for* him 
or letting him hold it for 
himself. ' 


10 




2 


/ 



N 

* 

^ , — 


/Agree' 


Dis- 
agree 


It 

Djepends 


1 1 

I 

BecaiApe 


80 In case of a disagreement 
between the part^n-^^ and the 
'car'eKiver on ways of haAdl- 
1 Ing child, the parentis 
wishes should be' respected 
whenever possible. 


6 


' 2 


A 

• 


• 

♦ « 


. f . • 

y» Lll L iil l^llf^ A xllltlllLrj^ IL 

is difficult to ostabllsh 
a dally routine because 
infants vary so from day ^ ^ 
to di^y* 


- K 

• t 

5 


\ 

2 




* 

< * 

* 


^ ^ ^ ^— ^ 

10, Encouragement is a "form 
of discipline. 


9 


2 






li\ The role of a f»amily //fay^*/ 
' care provider Is that of 
a substitute mother 
rather than a teacher or 
a baby-sitter. ^ 

« 


• 10 

• 


• ' 1 




'< 


12. The infant caregiver is 
mainly concerned with a 
child's physical needs. 


2 


9 




* 


13 1 The family day care pro- 
vider should supervise 
and bra within sight of 
the children (who are 
awake)^ at all times. 


9 

\ 




2 

r 

« 


• 

0 


1A» It takes a lot of expen- 
sive equipment and toys 
to have a really out- . 
standing family day 
care home. 


1 


11 

/ 




■V 


* 

15. ir children want to help 
wl^ the housework and 
preparation of meals this 
should be allowed. 

1 


9 ' 


. . : 


— 1 

2 


• 



I 

\ 





Agree 


agree 


It 

Depends 


Because 


16. In playing house, boys who 
want to dress up as mothers 
should be discouraged from 
this kind ot pretending. 


» 

5 


P 

i. 


2 




17. Keeping"* a house clean and 
neat is a very important 
part of family day care. ' 


6 




2 

4 


■ 

* 


18. Thumb sucking harms^the 
teeth and should be dis- 
^ couraged . 

■ { 


3 


■ 5 


2 




19. A child should give up the. 
bottle by the time he or she 
is one year old , 


1 


- 4 


6 
\ 




20. You spoil a baby when you 
pick it up (^very time it 
cries. 


f 


6 


2 


— 


21. Infants learn from play 
with objects. 

■ ■ f ■ 


LI. 


, \ 


X. 





Can you think of any other issues you want discussed? 




I 

..J 
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Exit Interviews 



X/ Question 1 

a. A^^^y it was comfortable ai^tuation *' 
b#)FYe8,^I liked the provider^ . ' . . 

c, ' Yes, I learned^ ' . 

.2* ' Question 2 ^ ^ * • 

a. that this is a fuU-tim? job, not baby-sitting 
b^ different things to do with kidj^. ^ ' 

c , not too >much ^ 

d, how many children I felt comf c5r4:able to care for 

e, how different ages get albtlg 

f, hbw to deal with different children com'ing and going 
•^g. experience of being around children 

h. sharing of experiences ' ^ 

i. it was different than L thought^^nd - 1 would be 
different now 

j. patience ^s -imp'ortant , , * ' 

3, Question 3 ^ • ^ 

a* Yes, 'cause they are close to ages^of my children 

b. ^ Yes, 'cause they're curious, cuddly, 'open to learning, 

fascinating, ctite, conununicative , creative, excited 
G. No, like (Jldel: children 
d. Yes, but wanted younger children 
.» » 

4. Question 4 - * 

a. infants »<;0-2)' 

b. 2-5 , 
^ c. over 5 - ' 

* • 

5, Question 5 . \ 

* 

a* Yes, I've. had exper>ience caring for; infants (others . 

9r my own) ' 
h> Yes,^but you had to spend more tiqie with them than 

I thought 

c. Yes, but learned a lot ' 

d. Yes ^ ^' 

6. Question 6 > " ^ / 

\ 

a. Yes, ft was consistent from class to home " 

b. No, ^talking is not the same as what ^really happens 



* See Appendix 0 ^for copy of quest ionnaire 



' Question 7 . ^ 

a. Yes, ,it helped show me what to ""do 

b. Yes^ .it helped to havja -more than one si/tuation, 

c. Only a vague idea, need to learn more kids may 
be different 

. . » . • 

Question* 8 . ' 

' ' ' ^ i 

/ First Session - nine partiaipants ; 

. ' ■ ' ) 

a. Would like to switch homes to see othejr^sl tuations 
Good to stay in on^ situation so you grew 
comfortable and kids did ttoo 

c. Would 've like to ejfperience both AM and PM 

d. Would've liked seeing a situation with more children 

* • 
Second Session - two participants 

a- Would like even another home to visit 
y b. Would like to go even earlier to see entire day 
C, Good experience to see »infat^t center 

^Third Session - five participants ^ 

a* Would like even another home to visit • 

b. Nothing, it was fine as is ' " • ! • 

7' 

Question 9/ ■ ' } 

a. Yes, I^m all ready ' • ^ 

b. Yes, but house or papers not ready ' 

c. No, I need Learn more and I'm nervous 

Question 10 

a. license approval, and/or changes on house 

b. toys . - ' ^ 

c. sleeping cots or cribs 

d. need more courses . * • i 

V 

e. nothing . ' * 

Question 11 , I 

a* pool fencing 

b. preparing other child at home '^'^ 

c. licensing 

d. no ' , ^ ' " 
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•Summary of Followup Survey 



I 


Session ; 
I 


Session' 
II 


Session 
II'I 


Total 




Appiieu tor License 


2 




I- 
2* 


2 

* 


271 
13Z 


* 

Received License 

\ 


; 1 


1 


1 ' 


3 


203: 


rroviaing bervlces 


1 


1 


1 


3 


20% 


Numbei^ or Infailts 
" (0-2) 


* 2 


2 


2 

* 


6 


/ 


Number of Preadhool 
Children (2-5) 


1 

\ 


t 

. 0 

I 


. 0 

< 


1 




Number of • Working 
Mothers 


3 


f 


2 


6 


• 


Number of Mothers in 
School or Training 

• 


I- 

• 


1 








Joinecl Family Day Care 
Association 


1 . 

\ 


1. ' ' 


■iiV 


2 





V 



* Ready send papers 
** Grandchildren 8 and 9 years' of age 
*** Waiting for application 



I 
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•FILMS" FILMSTRJIFS 



LLMS 



Child's Play . CRM- McGraw-Hill Films. 1 10 15th Street. .IX'I Mar, CA 92014. 

* I » 

Growth and Development; \ A C hronicle oiy^)ur Children . A chronicle of four chUdren 
from three weeks to lour years. Available in 16mm, super 8mm or videotapes. 
A series of ten fifms. J.F. L^ppincott Co., Audiovisual Department, Division 
of Higher Education, East Washington Square. Philadelphia, PA 19105. ^ , 

Eat, Drink and Be Wary . 21 min. color. Distributed by Churchill Films. 662 Robert- 
son Blvd.. Los Angelei., CA 9^06^. ^ . 
' P 

Stone, LJ. Lfeaming to Lcanvin Infancy , 
Emotional Ties in Infancy ^ 

Person to Person in Igjancy • * , . 

Psycholouical Hazards of Infancy (Free) ^ 

Modern Talking Pict\ire Service, \2\2 Avenue of the Americas, New York, NY 
. or your-clos*est office. ' " - • ^ * 

How/Babies Learn . Bettye M. CaldvVell, 30 min. New York University, distributor. 

The Vital Link . 1 5 min. - color, Southerby Productions^ 976, Emergencies. 

yvhat is Family Day Cafe? 20 min. Department of Human Development and Family 
Studies, Cornell University. Film Librarian, ^Departmemt of Communication 
Arts, Cornell University. Ithaca, NY. 14850. 



J 



FILMSTRIPS 



Day Care for phildren . A series of six filinstrips Helpjng Parents wifli Decision-Making in 
DavCare. 

"jist Like a Family" " 
"Sharing the Care of Your Child" 
"Tlie Right Ingredients" * 
' "Mondays and Fridiiys" " - 

\ ' '^Talk About It!'' ^ 
"School's Out - Out-of-Sihool Care" 

Pacific Oaks College. 5 Westmoreland PI.. Pasadena, CA 91103. (213) 795-9161, 



.1 



MAGAZINES AND NEWSLETTERS 



bJyy Talk , Learn Corporation. 66 E. 34;h Street^ New York, N% 10016.. Monthly - Focus 
on pregnancy and infancy. \^ * 

Children Today . Supei^in tendon t of Documents, U.S. Government Printing Office, Washing-- 
ton,D,.C. 20402. 6 times/year. 

Child Care Infonnation ExchanHc . 70 Oakley Road. Belmont. MA Oil 78. 6 issues. 

. f . 

Child Care Resources . Karen West. Quality Child Car^. Inc., P.O. Box 176, Mound, MN 
55364. s 

Day Care and Early Education . Human .Sciences Press^ 72 Fifth Avenue, New York, NY 
lOOll. 

Parents' Magazine , 80 New Bridge Road. Bcrgenfield. Nj 07621.* ^ 

Women's Educational Equity Connnunications Network . Far West Laboratory, 1855 
Folsom Street, San Francisco. CA 94103. 

**An infonnation -service '^'that collects, screens, classifies, stores and provides 
information on projects, nciivities, and Research related to women's educational 
equity. A comniunicAtion system that facilitates contact among persons, groups, 
and agencies who are working on behalf of >vomen's educational equity." 



Addresses for tlie following will be found in section on ''Organizations and Agencies." 

Childhood Education (ACEl) * \ 

Child Welfare (CWLA) 
Family Day Care Provider (DCCDCA) 
Vbice for Children (DCCDCA) 
^ Young Children (NAEYC) . ^ . 
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Human Development, The First 2'/^ Years , 

N^y. 1 Pregnancy^ Birth'and Newborn : . 

^% No. 2 Physical Growth and Development 
N0( 3 'The Development of l^nderstimding 
No. 4 Styles of InteJ^tion ^ 
^ No 5 Ei^otional and Sociological Development, Part I 

No. 6 Emotional and Sociological Development, Part 11 ^/ . 
No. 7 Language Development . ' 

Concejit Media ProduCtioiif, Butler Square, 100 N. 6th Street^ Minneapolis, MN 
5540>v 1500 Adams Ave;, Costa Mesa, CA 92626. 

The First 18 Months: Fpom tlifant to Toddler Set of five filmstrips. 
" "Thfe New Arrivar^ ' . . 

''Discovering The World'' ^ • 

^'Making Friends With the Family'' ' ^ 

^ "Fjjrst Steps, First Words'' 
''A Time tor.Adventiire" 
Record or cassettes: discussion guide and audio script booklets. 

' \ ■ 

Underetanding Early Childhood Aues 1 Throueh 6 . FoU[ sets. Each .set five filmstnps. 

c 

Record cassettes. 

**Hovv An Infant's Mind Grows'' / • r 

''How Language Grows'* ^ 
"Where Can A Young Child Learn?" 
"How The Young Child's Mind Grows" , 
'^Learning Every Day" * : 
Parpnts' Magazine Films, Inc., 52 Vanderbjlt Ave., New York, NY 1001%7. 
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PUBLICATION LISTS FROM ORGANIZATIONS AND AGENCIES 

. . . ■ < , ^ 

Administration for Children, Youth, unci h'ainilies, U.S. Department of HEW, Washington, 
D.C. 20013, (Formerly Office of Child Development). Publications list, 

Anr|erican^Academy of Pediatrics, Box 1034', Evanston, IL (i0204. 

American Dietetic Association. 430'S. Michigan AvclV-'hicago, IL 6061 1. Catalog, day care 
bibliography, nutritional pamphlets. - . 



4 

American Medical Association, 535 S. Michigan Ave., Chicago, IL 60610, Publication 
list + free, • ' - 

"Fit For Fun" ^ . 

' ' "Your Body and How It Works" •> 

American Red Cross, Local Chapter. 

Classes in first aid; CFR; pamphlets and brochufes. 

-Association for Childhood Education International (ACEh, 3615 Wisconsin Avenue, NW, 
^ Washington, D.C. 20016. Chlfdhood Education . / 

*k . ' / W 

Action for Children's Television (ACT). 46 Austin Street. Newtonville, MD 02160. Local 
1^ ' groups in niaiiy States. ' ' 

Child Study Associa|ion of America. Inc., 9 East iWth Street, New York, NY 10028. Pub- 
* lications. ^ 

Child Welfare League of America, 44 E^ast 23rd Street. New Yorlc^NY 10010. Child * 
Welfare - Social work orientation - !ill aspects of child welfare including adop- 
tions and foster care. / 



lal CI 



Council for Exceptional Children (CED), 1920 Association Drive,, Reston, VA 22091. 

Day Care and Child Development Council of America (DCCDCA). 622, 14th Street,. NW, 
Washington, D.C. 20005. Cost includes Voice. for Children . Publications cata- 
lojj. Also Family Day Care Provider . 

■ . < " >? . . ■ ' 

Educational Resources Infonnation Center (ERIC). Early Childhood Education, 805 W. 

Pennsylvania Avenue. Urbana. IL 61801. ERfQUECE Newsletter. Many publi- 
cations. 
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Institute of Child and Family Development; University of North Carolina at Greensboro; 
Greensborqi NC 27412. Infant Care Project public/itions list. 

% 

Nntional Association for the Education of Young Children. 1834' Connecticut Avenue, 
• NW, Washington, D.C. 20009. Cos< includes Youn^ Children (6 issues. Publi- 
cations list. * ' - ' 

•. » - * ' , 

** » » 

National Center for Prevention and Treatment of Child Abuse-, 1205 Oneida, Denver, CO 
80220. ' 

• ■ ■ . ■ . • ,• \ 

National Special Education Information Center. P.O. BoxJ 49.2, Washington, D.C. 20013. 

U.S. Consumer Product Safety. Commission. Washington. D.C. 20207,. , ' 
Fact Sheet No. 14 Lead Vaint Poisoning . * • , - . 

Locked Up Poisons 

Baby Care Kit. It Hurts. When They Cry ; 4 pamphlets: . / 

"Bunjps Activity Book.\ 1976. 

''Child Safety Training Kit." 1977. ' ^ . - 

'.'.Infant Safe^y Kit." 1977. 
"Learning'Activity Kit." 1977. 



'Superintendent of Documents. U.S. Government Printing Office. Washington D.C. 20402. 

• ^Subject Bibliography "Children and Youth," SB. - 035. U.S. Government 
"printing Office, Washington, D C. 20402. - 
A Guide For Parents Series 
' " Publications for Parents Series . . 

paring for Children Series ^ ^ » 

y . " ' Family Dav Care No. 9 • ' 



ERIC 



ii4 



■'\ .COMMERCIAL SOURCES * ** 

Johnson & Johnson, Consumer Service De\A.. New Bj^unswick, NJ 08903. 
Baby Care Basic| 

Kecj>in.n Baby Clean ' - ' »; 

' Chart: How a Baby Grows - ' 
When Baby is 111^ -^ 

Bab y's'^atina& Sleeping Habits • * ^ ' . 

A Safer World for Babies H Toddlers 
. Pediatric Round Jable Series ' * -J 

1. Maternal Attachmeht & .Vtotherin.ij'DisordeTS , 1975. ^ 
2sv^ Social Responsiveness of Infants . 1978. 

3. Learnins Through Play . 1979. Johnson & Johnson Baby Products,Co. 

Metropolitan Life Insurance Co.. Health and Welfare Division, I MsrtJison Avenue, New York, 
10010. 

Watching Your Chil'd s Health 

Memo to Parents .\bout Immunization ^ 
First Aid foc^the Family t 



I Won't. I Won't 



National Dairy Council. Chicago, IL 60606 

A Guide to Good Eating , ( / 
i f^Qod Before ^iv M 
Feed>iLittle Folks 
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) Brpctor and GamBle, Cincinnati. OH 4520i . 

Protecting Infants & Toddlers From. Accidents 

Ross Laboratories, ColujDbus, OH 43216. 

Booklets on Child Health and Child Development 
Your Child and Discipline * 
^ Your Children's Quarrek 

Your Children's Fears 
Your Child^s Appetite 
pe^plo^ina Toilet Habits v * 
\^ * Jim Phenomena of Early Development 



V 10*4 
• NUTRITIONAL CONSIDtHATIONS FOR INFANTS* 



> 



Textbooks on Nutrition : ^ 

^ Forman, MX^amuei J. Infant Nutrition . Philadelphia. VV.B. Saundert Co., 1974. ' 

Written for phjfsicians. nutritionists, and dietitians? highly technical language. 

McWilliams, Margart-t. Nutrition for the Growing Years . New York, John Wiley & Sons 
Int.. 1275. ' ^ " 

Written for professionals who work with children; language is not technical. 
McWilliams is a home economist. 

Pipes, Peggy.. Nutrition in Infancy and Childhood . St. Louis, C.V. Mosby Co., 1977. 

Pipes is a nurse and lectures in home economicsr-Content aimed at nurses. 

. Robinson^orinne. Normal and Therapeutic Nutrition . New York, MacMjllan Publishinc 
k Xo.,1972. 

Text for nrur^ng students. Chapter on Infancy. 

On Inf^jnt Nutrition and Feedinu written for parents and interested others : 

Caplan, Frank (ed.) The Princeton Center for Infancy. The\p^renting Advisor Anchor 
Books . Anchor Press /Doubleday. Garden City. N.Y., 1978. Paper. ' ~ 
Broad \general lYifomiation on infancy with a good chapter on Jnfant feeding. 

Leach. Penelope. Your. Baby and Child from Birth to Age Five . New York, Alfred A 
Knopf,J978. ~^ 
^ Infancy is divided iiYto 0=6. months, 6-12 mortths. etc. with detailed info^Tna'tion 

\ ■ ;on the "how to's" and "why's" of feeding. Excellent source of information on 

caring for infants and toddlers up to five. 

■ ' ■ ■■ -J ,. ' 

4 ■ ■ ^ 

Spock. M.D.. Benjamin. Baby and Chpd Care . New York, Pocket Books. Simoh and 
' . Schuster. 1974 ed. • " 

Excellent for general ihfonnation on feeding and nutrition. 

The How's and Why's of making Brfbv/Toddler Foods : ' / 

; ■ / 

Castle Sue. C. The Complete G^ide to Preparing Baby Food at Home . New York, N.Y.,' 
, "y ^ Double .day and Co.. 197^. Hardback. 

Kenda, Margaret E.Vd Phyllis Williams. The Natftral Baby Babyfood Cogkbogk . 
^ . ■ Ne<v York, Avon Books. 1973. PaperMck. ^ 

Excellent nutritional theory rdbipes. The focus is on mother preparitfg 
small amounts but is easily adapted f/>r a group. 

• » 

* CompiM by: 



Marilou Conner, Director 
Colleague Infant Care tenter 
The Big Sister League 
Los Angeles, Californiia 
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Kordel, Leiard. Cook RiRht Live Loni-er . Out of Print. To be published by Man<5r Books, 
1980. :■• 

Lansky, Vicki. feed Me! Tm Yours: A Rccuie Book for Mothers . New York, Bantam* 
BoQksJ974. ' ^ . 

Morris, Melinda. ThV -First Babyfood Cookbook for Babies from M5 Months . New York, 
'Ace Bookf, 1972. P^per. ' 
Sophisticated recipes. d * 

McDonald, Linda. Baby^s Recipe ^ook . Cleveland, OH, C & K PublishingCo,, 4900.Lake- 
side Avenue, 1972. Paper. 

This book is a gem - has allergy diets, theory, and recipes; very thorough in 
explanation. 

^ i0 

, • Instant Baby Food . Oaklawn Press, Pasadena. CA, 1975. Paper. 

Describes in detail the process; a less oomplete version of the above. , 
" • • * • 

Pcarlman, Ruth. Feeding; Your B.iby the Safe, and Healthy Way . New York, Random' 
. House,' 1971. Hardback, ■ 

Payne, Alma. The Baby Food BooJv . B oston, .Little, Brown & Co., 1977. Paper. * 

Combination pf infomiation on nutrition, preparation how to's, and recipes. 
Very concise.^ ' , , 

Rogers, Florence K. Another Little Moutli to Feed . New York, Simon & Schuster, 1973. 
Paper. . A 

156 easy nutritious recipes tor freeze-and-heat baby foods. ^ 

Redman, Editji, Recipes for Ho^lthier Children , A Mother's Guide. Toronto, Gage Pub- 
lishing Co., 1976. Paper. ^ * . , 
Health food approach. • ' v. ^ 

Roth, lyne. Cookirtg for Your Hviferactive Child . Chicago^ ConteYnporary Bdoks, 1977, 
* / 2Q0 recipes free 0/ artificial additives with food-sensitivity checklist. 

TuBher» M.D.?'*ames, and Mary Turner. Wlaking Your Own BaW FK)od . New'York, Bantam 
' Books, 1972. , ' ' , 

. Focus i& cojicern about commercially-prepared baby food. Dr, Turner is a 
- Ralph Nadeiv of Baby foo^s. There has been a noticeable improvement since 
Dr.. Turner came on* the scene. , ' / * 
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' tfOOKS. SONGS AND RECORDS 



Berman, Marcia. Activity Songs. I'm Not Small with Fatty Zeitlin. (Record) / 

— and Fatty Zeitlin. Children's Creative PIdv Songs No. 1 . .( Record )|||^ 

Chorao, Kay. The Baby's Lap Book . N*Y., N-.Y. E.P. Dutton. 197?. (Favorite Nursery 
Rhymes^). . . 

GFazer. TgnA^ Music for. 1 's and 2's . (Record) 

.Grayson. Marion. Let's Do Fhi^'erpla'ys .' t^ashinuton. D.C.: Rbbert B. Luce, 19'62. Col- 
lection of dearly described fingL-rplays'.' No music. ' .• 

Jenkins. Ella. . ^EprlK Childhood Sonus. You'll Sinu a Song and I'll Sing a Son|^ . (Hecords) 

Juegos Mfeniques ?X ChUiuitincs. Finger plays in Spanish with some English directions. 
BooTc andjtecord, . ' . ; - 

• \ ' ' ' 

Kunhardt. Oarothy. , Fat -tlic Bunnv (Golden Toach and Feel , Book). Sparks. Nevada. 

• /^MVestern Fublishing Co.. 1962. 



L^ndeck. Beatrice. Wake Up pnd ging . Neiv York: Morrow 1969. Piano accompaniments, 
chords: also Songs to Grow On. 

Luther. Frank. A Child's First^Record . 

Falmer. Hap. Folk Song Carni'viil . (Record) ^ 

Fostoh. EUzabetli. The Baby's Son>> Book' . New York: Thomas €fajvell. 1971. Illastrated 
Nursery Songs. » ' • 

\ . r 

Raven.,Nancy. Lullabies and Other Children's Sonm . (^Record). 
Seeger. Pete. Song and PlavTime . (Reoord) j • ' 

* ^ • * • • • 

Songs For The Nursery School ." young chants and Modier Goose Songs. 



IhinKS to $ee. N.Y.. N.Y.: Piatt and Munk Publishers, n.d.. Color photos of Familuiir 
Objects. ' . . 



♦ 



WUdsmith. Brian. Mother Goose . N.Y.. N.Y.: Franklin Watts, Inc., 1965. 



4 ' , I 

y small sampling, Oieclc^our local children's book and music store (or 
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